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©adapted from Moran, Differentiated Literacy Coaching, Scaffolding for Student and Teacher Success, ASCD, 2007 & Pat Parrott, University of Richmond.
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Concept Preview/ Review
T = TEACH
H = HEARD OF IT
? NO IDEA

T

DEFINE, DISCUSS, &
DISTINGUISH

INSTRUCTIONAL
IMPLICATIONS

subtractive vs.
additive bilingualism

Shadow Reading
strategy to prepare for
reading
(beginners)

The two differ because the
former refers to replacing the Bilingual word bank for
‘shades of meaning’
home language whereas the
latter leverages students'
nuance for vocabulary
home languages and cultures
development (all
as assets.
proficiency levels)

Stand ‘n Share

see academic sentence frames
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Key Principles for ELL Instruction

Key Principles Crosswalk Matrix

#1 academic literacy
across curriculum
#2 home language
& culture
#3 standards-driven
& access
#4 differentiation
#5 progressive
scaffolding
#6 assessment
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Implications
Historical ELL Paradigms

ELL Paradigm Shifts

 medical model (fix the deficit)

ecological model
(fix the environment)

lower expectations (MIRAS)

academic rigor (immersion)

traditional & separate programs

collaboration & ownership

language-led curriculum

 language & content in tandem

curriculum

English only

Translanguaing / English

compensatory / equality

 equity

ELL Growth-Mindset Graph
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Academic Language

Academic Vocabulary
I

II

III

BASIC
VOCABULARY
HIGHFREQUENCY
MULTIPLEMEANING,
ACROSS
DISCIPLINES/
FUNCTION
WORDS &
PHRASES

A. _________________________

B. _________________________

LOWFREQUENCY,
DISCIPLINESPECIFIC
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PK-5 Examples
GRADES PK-1 SCIENCE

GRADES 2-4 SCIENCE

GRADE 5 LANGUAGE ARTS

Topic: Describe the
structures and functions
of animals.

Topic: Many of the
phenomena we observe on
Earth involve interactions
among components of air,
water, and land.

Topic: Students will read,
write, listen, and speak for
literary response and
expressions.

Examples:
describe, growth, wings,
legs, fins, predators,
teeth, jaws, tongue, ears,
nose, senses, skin, claws,
shells, spines, feathers,
scales, body covering,
protect, shed, season,
surviving, jump, hop,
slither, swim, gallop,
running, crawl, fly, habitat,
adapt, move, eat, breathe, live

Examples:
weather, describe,
temperature, observe ,
wind speed and direction,
precipitation, explain, sky
conditions (cloudy, sunny),
recycled, evaporation,
runoff, erosion, illustrate,
interaction, deposit,
floods, hurricanes,
earthquakes, graph, material,
gas, liquid, ice, changes,
interact , condensation

Examples:
character, plot, setting, theme,
traits, dialogue, point of view,
explain, metaphor, infer,
craft, simile, personification,
interpret,
foreshadowing, contrast,
conflict, details, compare,
paraphrase, message, mood,
motivation, resolution,
events, conclude, voice,
evaluate, flashback, fiction,
graphic novel, poem, narrator

6-12 Examples
SCIENCE

MATH

LANGUAGE ARTS

HISTORY

Topic:
Students will
understand human growth
and development
(throughout the life cycle)
and recognize the
relationship between
behaviors and healthy
development.

Topic:
Understand the skills of and
become proficient in the skills
of mathematics;
communicate and reason
mathematically, become
problem solvers by using
appropriate tools and
strategies; determine what can
be measured and how, using
appropriate methods and
formulas.

Topic:
Students will read,
write, listen, and speak for
literary response and
expressions.

Topic:
Students will use a
variety of intellectual skills
to demonstrate their
understanding of major
ideas, eras, themes,
developments, and turning
points in world history and
examine the broad sweep
of history from a variety
of perspectives.

Examples:
human, growth, cell,
life cycle, prevention, risk
reduction, influences,
evaluate, disease, fitness,
personal, cells, systems,
tissues, muscles,
structures, functions,
respiratory, genetic,
interrelationship,
environment, aerobic,
cause, effect, anatomy,
balance, BMI, exercise,
nutrition, immunity,
inflation, joint

Examples:
calculate, compare, convert,
distance, unit price, money,
capacity, mass, volume,
exchange rate table, levels
of precision, magnitude,
map scale, metric,
protractor, relative error,
proportions, calculator,
equations, measurements,
relationships, surface area,
reasonableness, data,
circle graph, double line
graphs, double bar graphs,
central tendency.

Examples:
characters, plot, setting,
theme, dialogue,
point of view,
omniscient narrator,
symbolism, metaphor,
simile, personification,
foreshadowing, critique,
assumptions, biases,
conflict, details, fallacies,
interpretation, hidden,
traditions, culture,
paraphrase, analogies,
climax, message, mood,
motivation, resolution,
events, conclude, voice,
evaluate, flashback

Examples:
culture, civilization, social,
economic, customs, norms,
values, beliefs, traditions,
education, religion, ethnic,
events, developments,
connections, interactions,
human condition,
perspectives, artifacts,
documents, achievements,
accomplishments,
environment, timeframe,
connectedness, primary
source, secondary source,
frames of reference, research,
Buddhism, Hinduism, Islam,
Judaism, Taoism
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Specialists
ART/ MUSIC

TECHNOLOGY

PE/ HEALTH

Topic:
Students will an understanding of the
personal and cultural forces that shape
artistic communication and how the arts
in turn shape the diverse cultures of past
and present societies.

Topic:
Computers as tools for design,
modeling,
information processing
communication, and system control,
have greatly increased human productivity
& knowledge.

Topic:
Understands the social and personal
responsibility associated with participation
in physical activity;
Uses leadership and follower roles,
when appropriate, in
accomplishing group goals
in physical activities.

.

Examples:
create, perform, record,
produce, range, improvise,
interpretation, evaluation,
relationships, cultural,
repertoire, genres, styles,
peoples, world, titles, well-known,
examples, diverse, cultures, represent,
shape, forces, social, connections,
expression, accomplishments, critique,
analyze, symbolize, design, compose.

Examples:
keyboard, system,
central processing unit,
drives, mouse,
monitor, information,
internet sites, software,
tool, draw, dimension,
computer-aided design
project, program,
specifications, interfaced,
assemble, connect, access,
prototypical, model,
interrelate, retrieve,
presentations, impact,
limitations, accuracy,
spreadsheets, database,
erroneous, graphics, electronically stored,
design.

Examples:
equipment,
cones, motivate, positive
feedback, technique, game
session, instructions, rules,
procedures, traits,
performance, acceleration,
aerobic fitness, agility,
balance, ballistic
stretching, biomechanics,
BMI, endurance, gravity,
force, skill, coordinate,
efficacy, effort, exercise,
frequency, friction, goal,
health, inertia, intensity, mastery,
overload, recovery time, target zone,
warm up, wellness.

Vocabulary Strategies
TIER I, II, III

STAGE
(EXPOSURE, PRACTICE ,
MASTERY)

____________________________________________________________________________________
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Mix Pair Share/ Mix Freeze Group

CCLS: distinguish shades of meaning among verbs differing in
manner and adjectives differing in intensity

WRITTEN TASK
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VIRGINIA P. ROJAS Language Education Consultant vprojas@aol.com/ gini.rojas@gmail.com/ SKYPE vprojas1
10

CCLS: distinguish among connotations of words
with similar denotations
WRITTEN TASK

brave
afraid

analyze nuances in the meaning of words with similar denotations
ORAL TASK

increase
decrease
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Simon Says, Science Says
Falls down
Reaches up
Hides

The _____ sinks in
the water.
The _____ rises in
the water.
The ____ disappears
in the water.

CCLS: Sort words into categories to gain a sense of the concepts the categories
represent (ORAL TASK)

Story vs. Reporting Sentences
We can write ‘story’
sentences about
what we saw.

We can write formal
‘science’ sentences
about our
observations.
We can tell how these
sentences are different.

CCLS: differentiate between contexts that call for formal English
(e.g. presenting ideas) and situations where informal discourse is appropriate
(e.g. small-group discussion)

____________________________________________________________________________________
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Simon Says, Einstein Says
Turn
Flip
Slide
Resize

Rotation
Reflection
Translation
Dilation

acquire & use accurately grade-level general academic
and domain-specific words & phrases (ORAL TASK) (p. 16)

_______ Says, _________ Says

acquire & use accurately grade-level general academic
and domain-specific words & phrases (ORAL TASK)
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Reporting “Connectors” Chart
due to, thus, hence,
this led to, in
essence, ultimately
in order that, therefore, as a
result, in conclusion, as we have
seen, accordingly
because, so, so that, finally, for this
reason
acquire & use accurately grade-level general academic and domain-specific
words & phrases , including those that signal logical relationships

__________ “Connectors”

____________________________________________________________________________________
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“Connectors”
Linguistic Functions (ESL)/ Reading & Writing
Text Structures

Sample Connectors

©reprinted from Calderón &Minaya-Rowe, 2011
©Gibbons, 2009

Cause and effect

because, due to, as a result, since, for this reason, therefore, in
order to, so that, thus , as a consequence of, because of this, so

Compare and contrast

also, as well as, in addition, likewise, moreover, by the way, or,
but, although, however, in contrast, whereas, nevertheless, on the
other hand, while, on the contrary, by comparison, similarly, in
the same way, conversely, ironically, yet, even though, just as
...so

Give examples

for example, for instance, in particular, such as, in this situation,
to illustrate, to demonstrate, in fact, indeed, in this case, more
precisely, to put it differently

Describe a sequence

first, second, subsequently, following this, next, finally, then,
afterward, in the end, later, after a while, previously, at the same
time, to start with, most important, concurrently, additionally,
meanwhile, before (solving.....)

Conclude or report results

in conclusion, ultimately, as a result, finally, thus, therefore, in
other words, hence, accordingly, as we have seen, as we have
shown, this led to, in essence, to sum up, to summarize

©

Polite discussions

apparently, probably, likely, might, rarely, seldom, at times,
sometimes, occasionally, theoretically, on the one hand, on the
other hand

Academic
Language Mortar
maximum

Skills (O, R, W)

Domains & Registers

Text Types

minimal

Argument *
Narrative *
Descriptive
Expository *
Procedural
Report *
Recount
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Overview of Text Types
TEXT TYPE

EACH OF THE SEVEN

CHARACTERISTICS
(SKILLS)

LANGUAGE
FUNCTIONS (VERBS)

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)

LANGUAGE FEATURES STUDENT NEED TO USE
VOCABULARY

SENTENCE TYPES &
EFFECTS

GRAMMAR
STRUCTURES

Language of the Day Strategy
Each person thinks of a topic and selects one
text type related to this topic. Identify a task
– oral or written – that students may do
to show what they know.
Write an academic English sentence expected by
English speakers.
Think of a strategy to help English learners
use that sentence.
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Beginners

Intermediates
Fishbowl Model

Cooperative Constructions

Peer Observation using Note
Cards / Recordings

Pair Share Grid
using linked sentences
Reader’s Theatre / Role
Plays

Translate & Orally Present from
Social to Academic / Academic to
Social

Sentence Starters

Sentence Transformations

Tiered Questions

Summary Frames

What to Say Next Cards

 Connectives Practice to Post
Model Sentences

Oral Language Lesson Plan
INPUT

(I do…)

INTAKE

(We do…)

verbal
interaction
+
language scaffold

OUTPUT

(You do…)
Book Review
Conclusion
Commentary
Debate
Discussion
Explanation
IMovie
Media Project
Opinion
Oral Presentation
Oral Responses to Questions
Oral Retelling
Podcast
Puppet Show
Reader’s Theatre
ETC.

____________________________________________________________________________________
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Academic Sentence Frames
Examples

Academic
Thinking/
Language
Functions
(verbs)

ELL Growth-Mindset Graph

REFLECTING &
LEARNING

#6 Language
Growth
#5 Progressive
Scaffolding

DOING WHAT THE
RESEARCH SAYS

#4 Differentiation
#3 Standards &
Collaboration

PLANNING WHAT THE
RESEARCH SAYS

#2 Bilingualism
& SLA
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©adapted from Moran, Differentiated Literacy Coaching, Scaffolding for Student and Teacher Success, ASCD, 2007 & Pat Parrott, University of Richmond.
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Bilingualism & SL A
1

2

3

4

5

6

little knowledge in English… general sense …. narrow, context-bound…. rich knowledge, precision, nuance, impact

Anxious in social settings
Strong self-identity
Cautious
Some resistance
Relies on literal
Doesn’t like guessing
Excessive input
Drills & repetition
Small steps
Clear expectations

TONGUETIED

FOSSIL

Extroverted
Enjoys conversations
Impulsive guesser
Uses ‘hunches’
Experiments with language
Non-sequential learner
Auditory learner
Favors social & physical
methods
Easily bored
Acquires by osmosis (vs. effort)

INHIBITED

WHIZ

Receptive skills better
Often says things silently
Wants to be correct
Dislike oral output
Concentrates on details
Very visual learner (vs.
oral)
Skillful learner
Alert & analytical
Meta-cognitive
Focused & cumulative

Outgoing & enthusiastic
Interacts immediately
Takes risks
Uses trial & error methods
Speculates meaning
Intuitive & imaginative
Practices form & patterns
Makes associations
Auditory learner
Imposes self as
communicator

____________________________________________________________________________________
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What is translanguaging ?
1. Translanguaing refers to the language
behaviors and practices of bilingual people.
2. Translanguaing posits that bilinguals have
one linguistic repertoire from which they
strategically select to communicate (unlike
code-switching).
3. Translanguaing pedagogy leverages the entire
linguistic system of emergent bilinguals to
progress their language development and
academic achievement.

TRANSLANGUAING:

A CUNY-NYSIEB Guide for Educators

____________________________________________________________________________________
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Jigsaw Treasure Hunt
PART I: Multilingual
Ecology & Instructional
Foundations (7)

PART II: Content &
Literacy Development
(8)

PART I:
Collaborative
Work &
Resources (8)

PART III: Language
Development (6)

Graphic Organizer &
Verbal Interaction

____________________________________________________________________________________
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Mix Pair Share/ Mix Freeze Group

What I Learned (relearned)…
3–2-1

1–2-3

3 strengths I have as a teacher
for ELL

3 commitments I can make
as a teacher for ELL

2 areas I need to grow as a
teacher for ELL

2 areas I need to grow as a
teacher for ELL

1 commitment I can make as
a teacher for ELL

1 critical strength I have as a
teacher for ELL

____________________________________________________________________________________
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INSTRUCTIONAL APPLICATION OF ELL CONCEPTS

T = TEACH
H = HEARD OF
IT
? - DON'T
KNOW
T

DEFINE, DISCUSS & DISTINGUSIH

(1) subtractive vs. additive bilingualism
The two differ because the former refers to replacing the
home language whereas the latter leverages students' home
languages and cultures as assets.

INSTRUCTIONAL
IMPLICATIONS

Shadow Reading is a
strategy for beginners who
are MT literate; instead of
using 'easier' materials,
students are provided with
MT materials to read in
advance of the English
version.
Bilingual Word Banks may be
used to develop 'shades of
meaning' (nuance) for
vocabulary development with
all levels of ELL (additional
scaffolds for different ELL
populations include pictures,
color paper in different
shades, heterogeneous
trios)

__________________________________________________________________________________________________________________
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INSTRUCTIONAL APPLICATION OF ELL CONCEPTS
(2) accommodation vs. differentiation

(3) modifying vs. scaffolding progressively

(4) incidental vs. intentional
academic language instruction

(5) submersion vs. immersion language experiences

(6) intervention vs. scaffolding progressively

__________________________________________________________________________________________________________________
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INSTRUCTIONAL APPLICATION OF ELL CONCEPTS
(7) declarative vs. procedural knowledge

(8) transmission teaching vs.
gradual release of responsibility instruction

(9) language learning vs. language acquisition

(10) skill & drill out of context vs.
meaningful practice

(11) content & language objectives vs.
content & language targets

__________________________________________________________________________________________________________________
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INSTRUCTIONAL APPLICATION OF ELL CONCEPTS
(12) the ‘right’ answer vs.
the ‘right answer + the right language’

(13) teach to current levels of English proficiency
vs. teach to progressive levels of English
proficiency

(14) assessment of vs. assessment for

(15) BICS vs. CALP language domains

(16) teach-test-teach vs. backwards planning

__________________________________________________________________________________________________________________
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INSTRUCTIONAL APPLICATION OF ELL CONCEPTS
(17) reading & writing as 'acts' vs.
process & authentic practice

(18) code mixing & code switching vs.
'translanguaging'

(19) stand-n-watch/ sit-n-squat vs.
co-teaching models with parity

(20) remediation vs. academic language
development

__________________________________________________________________________________________________________________
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INSTRUCTIONAL APPLICATION OF ELL CONCEPTS

ACADEMIC SENTENCE SCAFFOLDS FOR DISTINGUISHING















The two differ because one ...... while the other ......
If we look closely at ..... we will see that .... is different from ......
Notice how the two are similar ...... and yet are different .......
In contrast .....
The two are very different in that .....
It is important to distinguish between .....
In essence........
One way to interpret the differences is ....
Research shows that ......
On the one hand we have ....; on the other hand, we have ....
In this case, we could argue that .....
Unlike ......
Looking closely at ..... we can see that ..........
At first glance, ....... and ...... may seem similar; however, .......

__________________________________________________________________________________________________________________
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Key Principles for ELL Instruction
January 2013

Understanding Language:

Language, Literacy, & Learning in the Content Areas
Understanding Language aims to enrich academic content and language development
for English Learners (ELs) by making explicit the language and literacy required to
meet Common Core State Standards (CCSS) and Next Generation Science
Standards http://ell.stanford.edu .

Understanding Language

/ Language, Literacy, and Learning in the Content Areas

ell.stanford.edu
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PRINCIPLE 1: Instruction focuses on providing ELLs with opportunities to
engage in discipline-specific practices which are designed to build conceptual
understanding and language competence in tandem. Learning is a social process
that requires teachers to intentionally design learning opportunities that
integrate reading, writing, speaking, and listening with the practices of each
discipline.
1. Teachers develop a deep knowledge of the disciplinary vocabulary, language
functions, and discourse that ELLs need and structure multiple opportunities in the
classroom for students to use language.
2. Teachers explicitly discuss the characteristics of texts, language functions, and
discourse in the discipline with students.
3. Teachers provide opportunities for students to engage in linguistically complex
and content-rich tasks, including negotiating meaning in disciplinary discourse.
4. Instruction is designed with attention to language functions and progressions,
and grows ELLs’ competencies with discipline-specific language functions such as
obtaining information, demonstrating understanding, constructing explanations,
engaging in arguments, etc.
PRINCIPLE 2: Instruction leverages ELLs’ home language(s), cultural assets,
and prior knowledge. ELLs’ home language(s) and culture(s) are regarded as
assets and are used by the teacher in bridging prior knowledge to new
knowledge, and in making content meaningful and comprehensible.
1. Teachers value students’ native language (s) and use it as an entry point when and
where needed, regardless of whether or not the teacher speaks students’ native
language.
2. Instruction draws on students’ native language(s) to help make content delivered
in a second language comprehensible.
3. Instructional materials in ELLs’ native languages are available for students to
access grade level content.
4. Teachers employ flexible and fluid grouping structures, both homogeneous and
heterogeneous, to work with ELLs based on English Language proficiency, native
language, and level of background knowledge. For example, students are grouped by
native language to advantage their prior knowledge for comprehension and to
access prior understandings and skills.
5. Teachers encourage explicit instruction of the characteristics of disciplinary
discourse in native language and English to accelerate language transfer. For

Understanding Language

/ Language, Literacy, and Learning in the Content Areas

ell.stanford.edu
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further discussion about language transfer, go to the National Literacy Panel
Report1 on Language Minority Children and Youth.
PRINCIPLE 3: Standards-aligned instruction for ELLs is rigorous, grade-level
appropriate, and provides deliberate and appropriate scaffolds. Instruction
that is rigorous and standards-aligned reflects the key shifts in the CCSS and
NGSS. Such shifts require that teachers provide students with opportunities
to describe their reasoning, share explanations, make conjectures, justify
conclusions, argue from evidence, and negotiate meaning from complex texts.
Students with developing levels of English proficiency will require instruction
that carefully supports their understanding and use of emerging language as
they participate in these activities.
1. Classroom practice is cognitively challenging and aligned to grade-level Common
Core State Standards for mathematics and English language arts as well as Next
Generation Science Standards.
2. Instruction is designed to engage students in productive struggle as students
build content knowledge and develop rich discipline-specific language and discourse.
3. Students engage in oral and written discourse in which they argue from
evidence, present explanations, make conjectures, justify conclusions and validate
findings.
4. The design of instructional tasks includes scaffolds for ELLs that do not
diminish their engagement with complex concepts and text.
PRINCIPLE 4: Instruction moves ELLs forward by taking into account their
English proficiency level(s) and prior schooling experiences. ELLs within a single
classroom can be heterogeneous in terms of home language(s) proficiency,
proficiency in English, literacy levels in English and student's home language(s),
previous experiences in schools, and time in the U.S. Teachers must be
attentive to these differences and design instruction accordingly.
1. Teachers review and use data (nativity, prior schooling, native language and
English proficiency, etc.) when planning instruction for individual student needs.
2. Teachers are highly skilled and intentional about the use of scaffolds so that
students experience rigor and struggle productively.
3. Teachers employ flexible and fluid grouping structures, both homogeneous and
heterogeneous, to work with ELLs based on English language proficiency, literacies
and level of background knowledge.
Understanding Language

/ Language, Literacy, and Learning in the Content Areas

ell.stanford.edu
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4. Teachers choose materials based on native language and English proficiency
levels that are appropriate for the grade span when planning individual and group
learning experiences that accelerate their development.
5. Teachers communicate with families to gather a social history in order to gain a
better understanding of student needs (academic and socio-emotional).
6. Teachers meet regularly with colleagues to reflect and co-plan instruction that
accelerate competencies, content and English language proficiency.
7. Teachers use interventions and instructional routines to hone in on specific
precursor competencies and knowledge that a subset of students might be lacking.
8. All classroom libraries contain age-, grade-, and content-appropriate books and
materials in English and the students’ native languages.
PRINCIPLE 5: Instruction fosters ELLs’ autonomy by equipping them with the
strategies necessary to comprehend and use language in a variety of academic
settings. ELLs must learn to use a broad repertoire of strategies to construct
meaning from academic talk and complex text, to participate in academic
discussions, and to express themselves in writing across a variety of academic
situations. Tasks must be designed to ultimately foster student independence.
1. Teachers are masterful and intentional about the use of scaffolds enabling
students to work beyond their current ability with appropriate support, for
instance: use of anchor models techniques, graphic organizers, visual
representations, and structured peer interactions.
2. Teachers understand that scaffolds are temporary supports that must be used
with students only when needed as they move towards independent levels of
performance.
3. Teachers carefully choose a variety of materials for individual, small group and
whole class learning experiences so that students are often working at their
current reading levels and beyond with appropriate supports from teachers and
peers.
4. Teachers provide a variety of complex texts that challenge students to build
and expand their current literacy, language and content knowledge.
5. Teachers collect evidence of students’ progression towards independence,
adjusting instruction when necessary.
6. Teachers provide students with frequent exposure to the variety of writing
genres with appropriate supports when needed.

Understanding Language
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7. Teachers communicate clearly to students the academic expectations of the
classroom (i.e. goals, objectives, rationale), ultimately strengthening students’
metacognitive abilities.
8. Teachers design and use scaffolds that afford ELLs an entry point leading to a
productive struggle with content and language development.

PRINCIPLE 6: Diagnostic tools and formative assessment practices are
employed to measure students’ content knowledge, academic language
competence, and participation in disciplinary practices. These assessment
practices allow teachers to monitor students’ learning so that they may adjust
instruction accordingly, provide students with timely and useful feedback, and
encourage students to reflect on their own thinking and learning.
1. Teachers provide students with timely and useful feedback; and encourage
students to reflect on their own learning and thinking.
2. Teachers design assessments with discipline-specific language competencies in
mind.
3. Teachers adapt assessments linguistically so that ELLs show their conceptual
understanding.
4. Teachers help students learn the specific linguistic features of formative and
summative assessments.
5. Teachers analyze texts and tasks for discipline-specific language and content
demands.

For more information on Understanding Language:
Website: ell.stanford.edu
Email: UnderstandingLanguage@stanford.edu

Understanding Language
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IV. TESOL STANDARDS FOR P–12 ESL TEACHER EDUCATION PROGRAMS
© 2002 by Teachers of English to Speakers of Other Languages, Inc. (TESOL).

DOMAIN 1: LANGUAGE
Candidates know, understand, and use the major concepts, theories, and research
related to the nature and acquisition of language to construct learning
environments that support ESOL students’ language and literacy development and
content area achievement.
Standard 1.a. Describing language. Candidates demonstrate understanding of
language as a system and demonstrate a high level of competence in helping ESOL
students acquire and use English in listening, speaking, reading, and writing for
social and academic purposes.
Standard 1.b. Language acquisition and development. Candidates understand and
apply concepts, theories, research, and practice to facilitate the acquisition of a
primary and a new language in and out of classroom settings.

DOMAIN 2: CULTURE
Candidates know, understand, and use the major concepts, principles, theories, and
research related to the nature and role of culture and cultural groups to construct
learning environments that support ESOL students’ cultural identities, language and
literacy development, and content area achievement.
Standard 2.a. Nature and Role of Culture. Candidates know, understand, and use
the major concepts, principles, theories, and research related to the nature and
role of culture in language development and academic achievement that support
individual students’ learning.
Standard 2.b. Cultural Groups and Identity. Candidates know, understand, and use
knowledge of how cultural groups and students’ cultural identities affect language
learning and school achievement.

__________________________________________________________________________________
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DOMAIN 3: PLANNING, IMPLEMENTING, AND MANAGING INSTRUCTION
Candidates know, understand, and use standards-based practices and strategies
related to planning, implementing, and managing ESL and content instruction,
including classroom organization, teaching strategies for developing and integrating
language skills, and choosing and adapting classroom resources.

Standard 3.a. Planning for Standards-Based ESL and Content Instruction.
Candidates know, understand, and apply concepts, research, and best practices to
plan classroom instruction in a supportive learning environment for ESOL students.
Candidates serve as effective English language models, as they plan for multilevel
classrooms with learners from diverse backgrounds using standards-based ESL and
content curriculum.

Standard 3.b. Managing and Implementing Standards-Based ESL and Content
Instruction. Candidates know, manage, and implement a variety of standards-based
teaching strategies and techniques for developing and integrating English listening,
speaking, reading, and writing, and for accessing the core curriculum. Candidates
support ESOL students in accessing the core curriculum as they learn language and
academic content together.

Standard 3.c. Using Resources Effectively in ESL and Content Instruction.
Candidates are familiar with a wide range of standards-based materials, resources,
and technologies, and choose, adapt, and use them in effective ESL and content
teaching.

__________________________________________________________________________________
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DOMAIN 4: ASSESSMENT
Candidates understand issues of assessment and use standards-based assessment
measures with ESOL students.

Standard 4.a. Issues of Assessment for ESL. Candidates understand various issues
of assessment (e.g., cultural and linguistic bias; political, social, and psychological
factors) in assessment, IQ, and special education testing (including gifted and
talented); the importance of standards; and the difference between language
proficiency and other types of assessment (e.g., standardized achievement tests of
overall mastery), as they affect ESOL student learning.
Standard 4.b. Language Proficiency Assessment. Candidates know and use a variety
of standards-based language proficiency instruments to inform their instruction
and understand their uses for identification, placement, and demonstration of
language growth of ESOL students.
Standard 4.c. Classroom-Based Assessment for ESL. Candidates know and use a
variety of performance-based assessment tools and techniques to inform
instruction.

DOMAIN 5: PROFESSIONALISM
Candidates demonstrate knowledge of the history of ESL teaching. Candidates
keep current with new instructional techniques, research results, advances in the
ESL field, and public policy issues. Candidates use such information to reflect upon
and improve their instructional practices. Candidates provide support and advocate
for ESOL students and their families and work collaboratively to improve the
learning environment.
Standard 5.a. ESL Research and History. Candidates demonstrate knowledge of
history, research, and current practice in the field of ESL teaching and apply this
knowledge to improve teaching and learning.
__________________________________________________________________________________
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Standard 5.b. Partnerships and Advocacy. Candidates serve as professional
resources, advocate for ESOL students, and build partnerships with students’
families.
Standard 5.c. Professional Development and Collaboration. Candidates collaborate
with and are prepared to serve as a resource to all staff, including
paraprofessionals, to improve learning for all ESOL students.

__________________________________________________________________________________
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Center for Applied Linguistics (www.cal.org)
Research Base for the Five Principles
The principles of instruction for English language learners (Levine et al., 2012a,
2012b) are grounded in evidence-based research. The following citations
underscore some of the research supporting each principle.

1. Focus on Academic Language, Literacy, and Vocabulary: English language

learners who appear to be fully fluent in English may nonetheless struggle to
express themselves effectively in academic settings (Cummins, 2000; Scarcella,
2003; Short & Echevarria, 2005). Research shows that students should be
explicitly taught the language skills they need to succeed in the classroom
(Saunders & Goldenberg, 2010).

2. Link Background Knowledge and Culture to Learning: Numerous studies show

that students perform better when their home culture and background knowledge
are incorporated into the academic environment (Doherty, Hilberg, Pinal, & Tharp,
2003; Fránquiz & Reyes, 1998; Garcia, 2000; Park & King, 2003).

3. Increase Comprehensible Input and Language Output: English language

learners learn both through the language they encounter (input) and the language
they produce (output). Input should be at a level that is challenging but
nonetheless comprehensible (Krashen, 1985). Students should also be given ample
opportunity to produce language, and they should receive direct feedback to
increase their comprehension and improve their language skills (Saunders &
Goldenberg, 2010; Short & Echevarria, 2005; Swain, 2005).

4. Promote Classroom Interaction: English language learners’ vocabulary,

grammar, and pronunciation develop faster when there are opportunities for
interaction in the classroom using the language being learned (Mackey & Goo,
2007). Interaction among students and with the teacher is crucial in the language
acquisition process (Fang, 2010; Gass, 1997; Long, 1983, 1996).

5. Stimulate Higher Order Thinking Skills and the Use of Learning Strategies:
All students benefit from learning the thinking skills and learning strategies that
are used naturally by the highest-performing English language learners (Tharp,
Estrada, Dalton, & Yamauchi, 2000; Zohar & Dori, 2003).
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Eight Components & Features of SIOP for
Working With ELLs in the Content Areas
www.cal.org/siop

1. Preparation:

Clearly define content objectives
Write on the board
State orally
Clearly define language objectives
Write on the board
State orally
Choose content concepts for age appropriateness and “fit” with educational
background of students
Use supplementary materials to make lessons clear and meaningful
Adapt content to all levels of student proficiency—use graphic organizers, study
guides, taped texts, jigsaw reading…
Provide meaningful and authentic activities that integrate lesson concepts with
language practice opportunities—surveys, letter writing, making models, plays,
games…

2. Building Background:
Explicitly link concepts to students’ background experience
Make clear links between students’ past learning and new concepts
Emphasize key vocabulary

3. Comprehensible Input:
Speak appropriately to accommodate students’ proficiency level
Clearly explain academic tasks
Use a variety of techniques to make content concepts clear--modeling, hands-on
materials, visuals, demos, gestures, film clips…

4. Strategies:

Provide ample opportunities for students to use strategies--GIST, SQP2R,
Reciprocal Teaching, mnemonics, 12 minute research paper, 2 column
notes, repeated readings, …
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Consistently use scaffolding techniques throughout lesson --think-alouds,
paraphrasing, partnering…
Employ a variety of question types—use Question Cube, Thinking Cube, Bloom’s
Taxonomy…

5. Interaction:

Provide frequent opportunities for interaction and discussion—Supply much
needed “oral rehearsal”
Group students to support language and content objectives—use at least 2
different structures during a lesson—pairs, triads, teams, varied by language
proficiency or interest
Consistently afford sufficient wait time— let other students write down answers
while waiting for one student to respond
Give ample opportunities for clarification for concepts in L1—use bilingual
paraprofessionals, native language materials, notes by students…

6. Practice/Application:

Supply lots of hands-on materials
Provide activities for students to apply content/language knowledge— discussing
and doing make abstract concepts concrete; allow students to work in partners
before working alone
Integrate all language skills into each lesson--listening, speaking, reading, writing

7. Lesson Delivery:

Clearly support content objectives— objectives apparent throughout lesson; no
“bird-walks”
Clearly support language objectives— students given ample opportunities to
“show off” their language capabilities in speaking, reading, writing
Engage students 90-100% of the lesson—less “teacher talk”, no “down-time”,
students are actively working in whole groups, small groups, individually…
Appropriately pace the lesson to students’ proficiency levels

8. Review/Assessment:

Provide comprehensive review of key vocabulary—teach, review, assess, teach…;
use word study books, Content Word Wall, …
Supply comprehensive review of key content concepts—review content directly
related to objectives throughout lesson; use graphic organizers as
review
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Regularly give feedback to students on their output--clarify, discuss, correct
responses
Conduct assessment of student comprehension and learning—use a variety
of quick reviews: thumbs up-down, numbered wheels, small dry erase boards;
include student self-assessment…
Source taken from: “Making Content Comprehensible for English Language
Learners”, Echevarria, Vogt, Short
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The Cornerstone of WIDA’s Standards:
Guiding Principles of Language Development

1. Students’ languages and cultures are valuable resources to be tapped and incorporated
into schooling.
Escamilla & Hopewell (2010); Goldenberg & Coleman (2010); Garcia (2005); Freeman, Freeman, &
Mercuri (2002); González, Moll, & Amanti (2005); Scarcella (1990)

2. Students’ home, school, and community experiences influence their language
development.
Nieto (2008); Payne (2003); Collier (1995); California State Department of Education (1986)

3. Students draw on their metacognitive, metalinguistic, and metacultural awareness to
develop proficiency in additional languages.
Cloud, Genesee, & Hamayan (2009); Bialystok (2007); Chamot & O’Malley (1994); Bialystok (1991);
Cummins (1978)

4. Students' academic language development in their native language facilitates their
academic language development in English. Conversely, students' academic language
development in English informs their academic language development in their native
language.
Escamilla & Hopewell (2010); Gottlieb, Katz, & Ernst-Slavit (2009); Tabors (2008); Espinosa (2009);
August & Shanahan (2006); Genesee, Lindholm-Leary, Saunders, & Christian (2006); Snow (2005);
Genesee, Paradis, & Crago (2004); August & Shanahan (2006); Riches & Genesee (2006); Gottlieb
(2003); Schleppegrell & Colombi (2002); Lindholm & Molina (2000); Pardo & Tinajero (1993)

5. Students learn language and culture through meaningful use and interaction.
Brown (2007); Garcia & Hamayan, (2006); Garcia (2005); Kramsch (2003); Díaz-Rico & Weed (1995);
Halliday & Hasan (1989); Damen (1987)

© 2010 Board of Regents of the University of Wisconsin System, on behalf of WIDA, www.wida.us

42

6. Students use language in functional and communicative ways that vary according to
context.
Schleppegrell (2004); Halliday (1976); Finocchiaro & Brumfit (1983)

7. Students develop language proficiency in listening, speaking, reading, and writing
interdependently, but at different rates and in different ways.
Gottlieb & Hamayan (2007); Spolsky (1989); Vygotsky (1962)

8. Students’ development of academic language and academic content knowledge are
inter-related processes.
Gibbons (2009); Collier & Thomas (2009); Gottlieb, Katz, & Ernst-Slavit (2009); Echevarria, Vogt, & Short
(2008); Zwiers (2008); Gee (2007); Bailey (2007); Mohan (1986)

9. Students' development of social, instructional, and academic language, a complex and
long-term process, is the foundation for their success in school.
Anstrom, et.al. (2010); Francis, Lesaux, Kieffer, & Rivera (2006); Bailey & Butler (2002); Cummins (1979)

10. Students’ access to instructional tasks requiring complex thinking is enhanced when
linguistic complexity and instructional support match their levels of language proficiency.
Gottlieb, Katz, & Ernst-Slavit (2009); Gibbons (2009, 2002); Vygotsky (1962)

© 2010 Board of Regents of the University of Wisconsin System, on behalf of WIDA, www.wida.us
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE

ARGUMENT (CCLS)

CHARACTERISTICS (SKILLS)







Statement of position explains
point of view and previews the
argument
Series of arguments described
& listed in order to importance
Concluding statement reinforces
statement of position others
Often a solution or possible
action is suggested

VOCABULARY




LANGUAGE FUNCTIONS (VERBS)









Argue
Choose
Debate
Defend
Evaluate
Justify
Rank or Rate

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)









A letter, speech, lecture
A newspaper, newsletter,
magazine article
An infographic
A Ted Talk
An advertisement
An email
An essay
A flyer or leaflet

LANGUAGE FEATURES STUDENTS NEED TO USE
SENTENCE TYPES & EFFECTS
GRAMMAR STRUCTURES

Subject Area Vocabulary
(Tiers II & III) (Bricks)
Text Connectives
(Tier II) (Mortar)
for example, for instance, in
this case, to illustrate, in
fact, indeed, etc.







Simple, compound & complex
sentences
Rhetorical questions
Exclamations
Reported speech
Persuasive language







Common and abstract nouns
Adjectives (young, excellent)
Sensing verbs (believe, agree,
know, enjoy, etc)
Modals (could, should, must)
Adverbs & adverbial phrases
(properly, correctly)
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE

DESCRIPTION

CHARACTERISTICS (SKILLS)






Concise title identifying
subject to be described
Subject is a particular person,
place, or thing
Describes details (looks, does,
special features)
Evaluation provides personal
comment

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)

 Categorize
 Capture
 Comment
 Compare and contrast
 Describe
 Discuss
 Distinguish
 Investigate
 Observe
LANGUAGE FEATURES STUDENTS NEED TO

VOCABULARY
 Subject Area Vocabulary
(Tiers II & III) (Bricks)


LANGUAGE FUNCTIONS (VERBS)

Text Connectives
(Tier II) (Mortar)
similarly, in contrast, whereas,
while, even though, etc.

SENTENCE TYPES & EFFECTS
 Compound and complex
sentences
 Topic sentences
 Statements
 Technical language
 Figurative language









A factual, fictional, or
character description
An observation
An article
A spoken presentation
A brochure or advertisement
A guidebook
A tribute

USE
GRAMMAR STRUCTURES
 Common, proper and abstract
nouns
 Adjectives (royal, medical,
amazing, each)
 Present tense verbs
 Adverbs and adverbial phrases
(extremely, throughout each
...)
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE
CHARACTERISTICS (SKILLS)





Identifying statement tells
what is to be explained
May include some background
information
Explains a series of events or
cause and effect
Final statement draws all the
information together

EXPLANATION (CCLS)
LANGUAGE FUNCTIONS (VERBS)









Analyze
Conclude
Elaborate
Explain
Formulate
Interpret
Solve
Synthesize

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)








An infographic
Podcast
A presentation
An interview
A brochure or article
A flow chart
An essay

LANGUAGE FEATURES STUDENTS NEED TO USE
VOCABULARY
SENTENCE TYPES & EFFECTS
GRAMMAR STRUCTURES
 Subject Area Vocabulary
(Tiers II & III) (Bricks)
 Compound and complex
 Common and technical nouns
sentences
 Adjectives (e.g. rotting, many,
 Statements
special, hotter)
 Text Connectives
 Cause and effect
 Present tense verbs
(Tier II) (Mortar)
because, as a result, for this
 Technical language
 Adverbs and adverbial phrases
reason, so that, therefore,
 Conjunctions
thus
__________________________________________________________________________________________________________________
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE
CHARACTERISTICS (SKILLS)

INFORMATION REPORT (CCLS)
LANGUAGE FUNCTIONS (VERBS)

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)
 A scientific, technological, or
social studies report
 A newspaper or journal report
 A reference text
 A brochure
 A documentary
 A Podcast/ Vodcast
 A guidebook

Title names subject of report
 Analyze
General statement identifies
 Examine
and classifies subject
 Inform
 Description provides
 Investigate
information about subject's
 Paraphrase
characteristics
 Recommend
 Report
 Evaluation provides summary
 Research or search
statement (writer's thoughts
& attitude)
 Review
LANGUAGE FEATURES STUDENTS NEED TO USE
VOCABULARY
SENTENCE TYPES & EFFECTS
GRAMMAR STRUCTURES
 Subject Area Vocabulary
 Nouns (common and proper)
(Tiers II & III) (Bricks)
 Compound and complex
 Adjectives (telescopic,
sentences
poisonous, ten)
 Text Connectives
 Topic sentences
 Present tense verbs
(Tier II) (Mortar)
 Statements
 Modal verbs (could, should,
in conclusion, ultimately, this
 Technical language
might)
led to, in essence, as we have
 Adverbs and adverbial phrases
seen, accordingly, etc.
(rarely, all over the world)
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE
CHARACTERISTICS (SKILLS)







Purpose is to entertain and/ or
instruct by telling a series of
events with a problem and
solution
A main character in a setting
of time and place
A plot (problems or
complications)
A resolution (solution)
A coda (moral or message)

NARRATIVE (CCLS)
LANGUAGE FUNCTIONS (VERBS)











Describe
Draw
Name
Imagine
Plan
Predict
Tell
Sequence
Sketch
Write

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)






Short story (adventure,
fantasy, science fiction)
Picture story book or novel
Folk tale, fairy tale, myth,
legend, fable
Play, poem, song
TV or radio script

LANGUAGE FEATURES STUDENTS NEED TO USE
VOCABULARY
SENTENCE TYPES & EFFECTS
GRAMMAR STRUCTURES
 Subject Area Vocabulary
 Simple, compound, complex
 Common and proper nouns
(Tiers II & III) (Bricks)
sentences
 Adjectives (giant, temporary,
amazing, one of)
 Statements
 Past tense verbs
 Text Connectives
 Questions
 Adverbs and adverbial phrases
(Tier II) (Mortar)
 Exclamations
first, next, meanwhile, finally,
(quickly, through the gloomy
 Direct Speech
afterwards, later, etc.
 Figurative Language
haze)
__________________________________________________________________________________________________________________
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE
CHARACTERISTICS (SKILLS)






LANGUAGE FUNCTIONS (VERBS)

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)

Title informs what is going to
 Arrange or assemble
be made or done
 Bullet point
 A recipe
A list of materials or
 Calculate or tabulate
 Instruction for a game or how
equipment
 Label or list
to make something
The steps listed in order of
 Locate
 Directions or rules
sequence
 Solve
 A timetable
Visual information to clarify
 Survey
 An instruction manual
 Text
 A science experiment
A summary (observations and
 Upload
 A media project
conclusions) accompanies an
experiment
LANGUAGE FEATURES STUDENTS NEED TO USE

VOCABULARY
 Subject Area Vocabulary
(Tiers II & III) (Bricks)


PROCEDURE

Text Connectives
(Tier II) (Mortar)
following this, before
(solving...), then, finally, etc.

SENTENCE TYPES & EFFECTS





simple, compound, complex
sentences
commands
cause and effect
technical language

GRAMMAR STRUCTURES
 Nouns (bandage, pressure,
movement)
 Adjectives (short, classical,
third)
 Present tense action verbs
(place, assist)
 Adverbs and adverbial phrases
(gently, on the surface of)
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE
CHARACTERISTICS (SKILLS)

RECOUNT
LANGUAGE FUNCTIONS (VERBS)

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)
 Animate
 Book trailer or video
 Purpose is to retell and
 Blog
 Personal letter or email
evaluate events and
 Comment
 Historical records
experiences
 Describe
 Journal entry
 Provides information about
 Discuss
 Newspaper article
who, when, where, and why
 Post
 Diary
 Sequence of events
 Recall or relate
 Log
 Restate
 Blog
 Personal comment evaluates
events
 Tell
 Timeline
LANGUAGE FEATURES STUDENTS NEED TO USE
VOCABULARY
SENTENCE TYPES & EFFECTS
GRAMMAR STRUCTURES
 Subject Area Vocabulary
 Common and proper nouns
(Tiers II & III) (Bricks)
 Simple, compound, complex
 Adjectives (big, modern,
sentences
useful)
 Text Connectives
 Statements
 Past tense verbs (found, was)
(Tier II) (Mortar)
 Reported speech
 adverbial phrases
at first, but later, at the last
 Some figurative language such
(immediately, from our beach
moment, when, suddenly, etc.
as similes
house)
 Time & sequence (by now,
during, then)
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OVERVIEW OF TEXT TYPES FOR WRITING LANGUAGE TARGETS

©Adapted Croft, D. (2012) English Language Reference Book, Nelson CENGAGE Learning (AU).

TEXT TYPE
CHARACTERISTICS (SKILLS)

LANGUAGE FUNCTION (VERBS)

SAMPLE STUDENT TASKS
(ORAL OR WRITTEN)

 Acrostic
 Ballad
 Chant
 Cinquain
 Free verse
 Haiku
 Limerick
 Narrative
 Quatrain
 Rhyme
LANGUAGE FEATURES STUDENTS NEED TO USE
VOCABULARY
SENTENCE TYPES & EFFECTS
GRAMMAR STRUCTURES
 Subject Area Vocabulary
(Tiers II & III) (Bricks)
 figurative language
 Variety of features
particularly nouns and verbs
 Text Connectives
(Tier II) (Mortar)
n/a



A form of personal expression
Writers choose any structure
but some are more recognized

POETRY (CCLS)











Animate
Compare & contrast
Compose
Create
Dramatize
Draw
Interpret
Record
Write
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INSTRUCTIONAL MINDSETS FOR ENGLISH LEARNERS
©VPRojas, 2014

ACADEMIC SENTENCE FRAMES
©Zwiers, J, (2006). Developing Academic Thinking Skills¸ IRA.
©Kinsella, K. (2010). Academic Language Function Toolkit, Sweetwater Academic Support Teams.

LANGUAGE
FUNCTIONS

EXAMPLES

ANALYZING

This is important/ significant because ....
The parts/ elements are related in the following ways:
We can describe it as ...; its important traits are ....
The relationship between____ and ___ is ...
There is a pattern that emerges when we look at ....
When we break it down into the components of...., we can see that ....
Given the evidence, we can deduce that ....
____ can be distinguished from ___ based on ...
After a thorough analysis of the evidence, we can conclude that ....
After careful examination of .... it appears that ...
____is related to ___ based on
We can draw parallels between ____ and ____ because ....

CATEGORIZING &
CLASSIFYING

___ belongs in the category of .... because
We should put this in the group of ____ because ....
____ consists of ___ categories.
The____ categories of ___ are ____, ____, and ____.
We could call this group ..... since they all ....
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INSTRUCTIONAL MINDSETS FOR ENGLISH LEARNERS
©VPRojas, 2014

I don't think it fits anywhere so we could have a new category called ____
We can classify _____ according to ....
____ and ____ are types of .... because ....
COMPARING &
CONTRASTING

It is like a .... but differs in that ...
They are similar because ....
My idea is similar to/ related to ...
One similarity between _____ and ____ is ____
_____ and ____ are similar because they both ....
There is an important difference....
On the other hand,...
In contrast to ____, I ...
The two differ because one ---- while the other ...
_____ and ____ are different because while _____ is ____, _____ is ....
Whereas _____ is ...., ____ is .....

IDENTIFYING CAUSE
& EFFECT

I think ____ was caused by ....
The most likely reason for .... was ....
That wasn't caused by .... because
Several factors contributed to the outcome. Namely,...
Even though many thought the cause of ___ was ____, I think ....
The effects of ___ were ...
____ was a result of ....
The ... led to..., which then led ....
The change resulted in ....

__________________________________________________________________________________________________________________
VIRGINIA P. ROJAS Language Education Consultant vprojas@aol.com/ gini.rojas@gmail.com/ SKYPE vprojas1

53

INSTRUCTIONAL MINDSETS FOR ENGLISH LEARNERS
©VPRojas, 2014

INTERPRETING

It really means that .... because....
One way to interpret this is to ...
This part meant that ...
This .... teaches us that ....
From the part where ...., I infer that .... ....

PREDICTING, &
HYPOTHESIZING

I predict/ imagine that ....
Given ..., I hypothesize that ...
If I use ... then I predict .... will happen.
Based on past results, I predict ...
I anticipate that ...

JUSTIFYING &
PERSUADING

I have several reasons for arguing this position:
A further point is ....
Although not everybody would agree with my position, I ...
Even though the issue has two sides, I think I have shown that ....
Some argue that .... though we can easily see that .... because ....
After looking closely at both sides of the issue and the evidence, we can see that ....
because....
It is also vital to consider ....
Granted, I admit that ....
Then again ...
That is a good point, but I think the evidence shows that ...
Based on the evidence, we should .... because ...
We have a duty to ....

__________________________________________________________________________________________________________________
VIRGINIA P. ROJAS Language Education Consultant vprojas@aol.com/ gini.rojas@gmail.com/ SKYPE vprojas1

54

INSTRUCTIONAL MINDSETS FOR ENGLISH LEARNERS
©VPRojas, 2014

SEQUENCING

First, .... and second, ....
In the first stage/ phase, ...
Initially .... Somewhat later ....
Previously, ____ had decided to ....
What occurred prior to ... was that ....
Consequently the ___ began to ...
Following this, ....
After ... the next step is/ was to ....
While ____ was ..., ____ was simultaneously/ concurrently ...
Finally ___ proceeded to ...

SOLVING PROBLEMS
& EXPLAINING
SOLUTIONS

We need to .....
There are different ways to solve it: ...
I think that the answer is ____ because ...
A way of thinking about solving this is ...
In order to solve this problem we must first...
We need to identify ...
Let's break this into parts. First,...
Another way of looking at this problem is...
The most important thing to remember in this problem is to ...
We know our solution is correct because ....
The solution to this problem is ...
The solution to this problem requires ....
A critical element of the solution to this problem is ....
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INSTRUCTIONAL MINDSETS FOR ENGLISH LEARNERS
©VPRojas, 2014

SUMMARIZING &
INFORMING

On the whole ....
Basically he is saying that ...
In this text, the author makes the point that ...
The advantages of ____ outweigh the disadvantages of ____ insofar as ...
The statistics are misleading because they do/ not show ...
These {facts/ reasons/ data} strongly suggest that ..... Yet some would say that ....

SYNTHESIZING

The main point(s) is/ are ...
The point that ____ makes is related to ___ in that ....
The concept of ____ can be expressed as ....
Our conclusions is a synthesis of ____ and ____.
My visual represents a synthesis of ____ and ____ because ...
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TRANSLANGUAING STRATEGIES
©Celic, C. & Seltzer, K. (2012). Translanguaing: A CUNY-NYSIEB guide for educators, CUNY-NYSIEB.

PERSON #1: CLASSROOM DESIGN STRATEGIES
MULTILINGUAL ECOLOGY

INSTRUCTIONAL FOUNDATIONS

CULTURALLY RELEVANT
ENVIRONMENT
p. 13

MULTILINGUAL
LANGUAGE OBJECTIVES
p. 44

MULTILINGUAL
LEARNING
ENVIRONMENT
p. 20

INTEGRATED
INSTRUCTION
p. 51

LANGUAGE PORTFOLIO
p.23

DESIGNING UNITS
AROUND
MULTILINGUAL
PRODUCTS
p. 57

COMMUNITY STUDY
p. 40
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TRANSLANGUAING STRATEGIES
©Celic, C. & Seltzer, K. (2012). Translanguaing: A CUNY-NYSIEB guide for educators, CUNY-NYSIEB.

PERSON #2: CLASSROOM PRACTICE STRATEGIES
COLLABORATIVE WORK

TRANSLANGUAING RESOURCES

MULTINGUAL
COLLABORATIVE WORK:
CONTENT AREAS
p. 62

USING MULTINGUAL
TEXTS
p. 81

MULTINGUAL
COLLABORATIVE WORK:
READING GROUPS
p. 68

MULTILINGUAL
LISTENING CENTERS
p. 87

MULTILINGUAL
WRITING PARTNERS
p. 72

BILINGUAL
DICTIONARIES
p. 92

MULTINGUAL READING
PARTNERS
p. 76

INTERNET AS
MULTINGUAL
RESOURCE
p. 96
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TRANSLANGUAING STRATEGIES
©Celic, C. & Seltzer, K. (2012). Translanguaing: A CUNY-NYSIEB guide for educators, CUNY-NYSIEB.

PERSON #3: CONTENT & LITERACY DEVELOPMENT
CONTENT-AREA & READING INSTRUCTION
BUILDING BACKGROUND
WITH PREVIEW-VIEWREVIEW
p. 100

CONTENT-AREA & WRITING INSTRUCTION
TRANSLANGUAING
WITH INTERACTIVE
WRITING
p. 122

MULTILINGUAL
RESEARCH
p. 107

TRANSLANGUAING
WITH "LANGUAGE
EXPERIENCE APPROACH"
p. 127

COMPARING
MULTILINGUAL TEXTS
ON THE SAME
CONTENT-AREA TOPIC
p. 112
MULTINGUAL READING
AND RESPONSES
p. 118

TRANSLANGUAING
WITH INDEPENDENT
WRITING
p. 132
TRANSLANGUAING
WITH MULTI-GENRE
WRITING
p. 142
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TRANSLANGUAING STRATEGIES
©Celic, C. & Seltzer, K. (2012). Translanguaing: A CUNY-NYSIEB guide for educators, CUNY-NYSIEB.

PERSON #4: LANGUAGE DEVELOPMENT
VOCABULARY
MULTINGUAL WORD
WALLS
p. 147

SYNTAX
SENTENCE BUILDING
p. 170

COGNATE CHARTS
p. 152

FOUR-BOX GRAPHIC
ORGANIZER & FRAYER
MODEL
p. 158

CONFERRING ABOUT
SYNTAX TRANSFER
p. 176

VOCABULARY INQUIRY
ACROSS LANGUAGES
p. 165
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Key Principles for ELL Instruction:

What We Need to Know & Do

Dr. Virginia Rojas
EAL Consultant & ASCD Faculty
Day II 2014

ELL Growth-Mindset Graph

REFLECTING &
LEARNING

#6 Language
Growth
#5 Progressive
Scaffolding

DOING WHAT THE
RESEARCH SAYS

#4 Differentiation
#3 Standards &
Collaboration

PLANNING WHAT THE
RESEARCH SAYS

#2 Bilingualism
& SLA

APPLYING WHAT THE
RESEARCH SAYS

#1 Academic
Language &
Literacy

KNOWING WHAT THE
RESEARCH SAYS

ELL Responsive

©adapted from Moran, Differentiated Literacy Coaching, Scaffolding for Student and Teacher Success, ASCD, 2007 & Pat Parrott, University of Richmond.

Declarative
Knowledge

Situated,
Procedural
Knowledge

Stable,
Procedural
Knowledge

Expert,
Adaptive
Knowledge

Reflective,
Analytical
Knowledge
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Types of EAL Programs
English + primary language
instruction
Separate
provision

Inclusive
provision

 Early-exit or

English-language
instruction exclusively

transitional
bilingual education (HC)
 Late-exit or developmental
bilingual education (HC)
 One-way dual language or
enrichment bilingual education
(HC)
 Heritage schools (MT)

 Newcomer programs

Two-way

 Collaborative

dual language or
bilingual education

 Pull

out taught
traditionally
 Content-based pull out
 Sheltered instruction
(UBD for ELL, SIOP, WIDA,
ExC-ELL, TELLiM, QTELL,
ESLM)

sheltered
immersion (push in)
 Pure immersion

Circle Seat Center
MENTOR
LESSONS

MYTHS

ELL TOOLS

ACADEMIC
LANGUAGE

‘Q’ & ‘A’
DISCUSSION
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Mentor Lessons
ELEMENTARY
PRE-K
SEEDS
KINDER
DETAILS (WRITING)
GRADE 1
ELA SCIENCE PLANTS
GRADE 2
MATH MEASUREMENT
GRADE 3
SIMILES & METAPHORS
GRADE 4
SCIENCE INQUIRY

MIDDLE

HIGH SCHOOL

GRADE 7
ELA OPENINGS

GRADE 9
GENETICS DEBATE

GRADE 7
SOCIAL STUDIES
(NGOs)

GRADE 9
WORLD HISTORY

GRADE 7
MATH PROBABILITY

GRADE 10
MATH

GRADE 8
CHEMISTRY
(vocabulary)

GRADE 10
LANGUAGE A
HUMANITIES

GRADE 5
ELA BIOGRAPHIES

Stages I & II: Standards & Evidence

STANDARDS

CONTENT TARGET

LANGUAGE TARGET

ASSESSMENTS
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Stage III: Instructional Mindsets …
Leverage Home
Scaffolding
Language & Culture Academic Language

Differentiation

Progressively

Building Background

Vocabulary Usage
& Nuance

Materials (content)

Accessing Text

Syntactical Elaboration
& Accuracy

Tasks (product)

Extending Language

Reading Complex Texts

Learning Experiences
(process)

Affirming Identity

Writing Text Types
(craft & structure)

Groupings

… & Collaborative Planning
“I do” (INPUT)

“We do” (INTAKE) “You do” (OUPUT)
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Tiered Co-Teaching Tasks
BEGINNER COTEACHERS

INTERMEDIATE
C0-TEACHERS

ADVANCED COTEACHERS

Read the seven co-teacher
models on and draw what
each model would look like
(DRAW APP). Write three
interesting features of each
using “bulleted language.”
Then complete “Fact or
Fiction.”

Read & sort the coteaching models & 50 coteaching statements and
design a matrix for your
faculty clarifying which
models to use when and
how.

Read the collaborative
problem-solving scenarios
on pages and generate ‘sites
of possibilities’ using the
criteria from the
Collaborative Checklist (or
your own).

+

ELL Growth-Mindset Graph

REFLECTING &
LEARNING

#6 Language
Growth
#5 Progressive
Scaffolding

DOING WHAT THE
RESEARCH SAYS

#4 Differentiation
#3 Standards &
Collaboration

PLANNING WHAT THE
RESEARCH SAYS

#2 Bilingualism
& SLA

APPLYING WHAT THE
RESEARCH SAYS

#1 Academic
Language &
Literacy

KNOWING WHAT THE
RESEARCH SAYS

ELL Responsive

©adapted from Moran, Differentiated Literacy Coaching, Scaffolding for Student and Teacher Success, ASCD, 2007 & Pat Parrott, University of Richmond.

Declarative
Knowledge

Situated,
Procedural
Knowledge

Stable,
Procedural
Knowledge

Expert,
Adaptive
Knowledge

Reflective,
Analytical
Knowledge
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Differentiation ‘Mindset’
Material
(content)

Task

Strategy

(student product) (learning experiences)

Configuration
(student groupings)

Same

Same

Same

Same

Different

Different

Different

Different

High Standards/ Expectations for ALL

TEAM (4) Review Infographic
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PAIRS (2)PLAY TIC TAC TOE

SOLO (1) Chooses …
RAFT

SELF-ASSESSMENTS

CHOICE BOARD

DIFFERENTIATION CENTRAL

http://differentiationcentral.com/resources.html
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ELL Growth-Mindset Graph

REFLECTING &
LEARNING

#6 Language
Growth
#5 Progressive
Scaffolding

DOING WHAT THE
RESEARCH SAYS

#4 Differentiation
#3 Standards &
Collaboration

PLANNING WHAT THE
RESEARCH SAYS

#2 Bilingualism
& SLA

APPLYING WHAT THE
RESEARCH SAYS

#1 Academic
Language &
Literacy

KNOWING WHAT THE
RESEARCH SAYS

ELL Responsive

©adapted from Moran, Differentiated Literacy Coaching, Scaffolding for Student and Teacher Success, ASCD, 2007 & Pat Parrott, University of Richmond.

Declarative
Knowledge

Situated,
Procedural
Knowledge

Stable,
Procedural
Knowledge

Expert,
Adaptive
Knowledge

Reflective,
Analytical
Knowledge

Input: Opinion Writing
Generating Ideas to write about or ….
Text Type & Purpose ….
Ideas & Opinions

(reasons)

Likes &
Dislikes

Strong
Feelings

Reviews

(help us make decisions)

Travel
&
Places
to Eat

Movies
&
Books

Sports
&

Persuasive

(make change happen)

Letter

Debate

Hobbies
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Write Your Own Ideas…
Ideas & Opinions

(reasons)

Likes &
Dislikes

Strong
Feelings

Reviews

(help us make decisions)

Travel
&
Places
to Eat

Movies
&
Books

Sports
&

Persuasive

(make change happen)

Letter

Debate

Hobbies

Intake: Mix Pair Discuss
(gather & share ideas for opinion writing)

____________________________________________________________________________________
VIRGINIA P. ROJAS Language Education Consultant vprojas@aol.com/ gini.rojas@gmail.com/ SKYPE vprojas1
69

Output: Alone …..
1. Select one idea & a format
2. Select a way to support your
opinion (or craft & structure)
3. Use the language cues to write a
sentence or two …

ELL Growth-Mindset Graph

REFLECTING &
LEARNING

#6 Language
Growth
#5 Progressive
Scaffolding

DOING WHAT THE
RESEARCH SAYS

#4 Differentiation
#3 Standards &
Collaboration

PLANNING WHAT THE
RESEARCH SAYS

#2 Bilingualism
& SLA

APPLYING WHAT THE
RESEARCH SAYS

#1 Academic
Language &
Literacy

KNOWING WHAT THE
RESEARCH SAYS

ELL Responsive

©adapted from Moran, Differentiated Literacy Coaching, Scaffolding for Student and Teacher Success, ASCD, 2007 & Pat Parrott, University of Richmond.

Declarative
Knowledge

Situated,
Procedural
Knowledge

Stable,
Procedural
Knowledge

Expert,
Adaptive
Knowledge

Reflective,
Analytical
Knowledge
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EAL Assessment Framework
Language Proficiency
ORAL

Classroombased
Assessment

READING &
WRITING

Academic Achievement
SUBJECT AREAS

Diagnostic
Formative
Summative

Standardized
Assessment

School
Region

checklists, rating scales
analytic , holistic or task-based
rubrics

checklists, rating scales
analytic , holistic or task-based
rubrics

Int’l

Language-Growth ‘Mindset’
Beginning

Intermediate

Advanced/ MT

WRITTEN TASK: OPINION WRITING
SKILLS (COMPLEXITY)

SKILLS (COMPLEXITY)

Argument built up using
‘craft & structure’ features

Argument built up using
ranked ‘craft & structure’
features

LANGUAGE FORMS &
CONVENTIONS
Present tense
Use of modals

LANGUAGE FORMS &
CONVENTIONS
Timeless present tense
Use of modals correctly

SKILLS (COMPLEXITY)
Statement of position/ thesis at
beginning (strong beginning)
Logical sequence
Argument built up using
elaborated ‘craft & structure’
features
Shows cause & effect
Summing up (strong ending)
LANGUAGE FORMS &
CONVENTIONS
Timeless present tense accurately
Passive voice for emphasis
Time & causal connectors
correctly
Plurals & articles / S-V correctly
Shades of modality
Evaluative / emotive language
Impersonal voice
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Assessment Principle
NEWCOMERS

INTERMEDIATES

ADVANCED

LTELL

Language
proficiency
expectations

Language
proficiency
expectations

Language
proficiency
expectations

Language
proficiency
expectations

Instructional
Support

Instructional
Support

Instructional
Support

Instructional
Support

ELL Growth-Mindset Graph

REFLECTING &
LEARNING

#6 Language
Growth
#5 Progressive
Scaffolding

DOING WHAT THE
RESEARCH SAYS

#4 Differentiation
#3 Standards &
Collaboration

PLANNING WHAT THE
RESEARCH SAYS

#2 Bilingualism
& SLA

APPLYING WHAT THE
RESEARCH SAYS

#1 Academic
Language &
Literacy

KNOWING WHAT THE
RESEARCH SAYS

ELL Responsive

©adapted from Moran, Differentiated Literacy Coaching, Scaffolding for Student and Teacher Success, ASCD, 2007 & Pat Parrott, University of Richmond.

Declarative
Knowledge

Situated,
Procedural
Knowledge

Stable,
Procedural
Knowledge

Expert,
Adaptive
Knowledge

Reflective,
Analytical
Knowledge
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RAFT Exit Ticket
ROLE

AUDIENCE

Participants

Selves

English
learners

Our teachers

FORMAT

TOPIC

Where we
need to invest
our energy
for ELLs
What we need
you to
professionally
learn & do
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Find Someone Who
Can retell one of
the six key
principles

Can share some
opinion writing
ideas

Can distinguish
between
formative vs.
summative
assessment

Can recall one
’new’ BIG idea
learned

Can describe how
to use
TIC TAC TOE

Can give a

Can give an

Can tell how the
concept of ‘more

building
background
strategy

extending
language strategy

scaffolding
meaning strategy

‘input, intake, &
output’

Can describe

FREE
SPACE

Can distinguish
between
scaffolding vs.

Can describe the

Can describe a coteaching model

Can give a

Can commit to
using a new
strategy

Can give a

differentiation

translanguaing
strategy

bricks & mortar
analogy

language, less
support’ works
Can recall

Simon Says,
Science Says
Can describe a
way to teach
‘shades of

meaning’

Can describe an
academic
language text type

Can recall a
Strategy Sort
strategy

Can describe an

ambi-bilingual

Can describe a

verbal interaction
strategy

Can give examples
of connectors
Can describe a

differentiation
strategy

Can describe how
to use find

someone who
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QUESTIONS FOR THE ‘Q’ & ‘A’ DISCUSSION

1. How important is it to
prepare all teachers for
ELL in light of the changing
demographics?

5. What impact has the
BICS vs. CALP distinction
had on English language
development for English
learners?
19. How could the teaching
of academic language look
and sound like in
classrooms?

23. How will we get past
the ‘language-as-problem’
paradigm to embrace the
‘language-as-resource’
paradigm in a global
economy?

PROGRAM QUESTIONS
2. Why
3. Why does research show
that the “longer English
learners are in ESL (EAL)
programs, the lower they
achieve academically?”
CURRICULUM QUESTIONS
6. Why do current EAL
17. How can a focus on
curriculum approaches
academic language and
focus on language
literacy ensure educational
development in tandem with equity and academic rigor
content (not separately)?
for English learners?
INSTRUCTIONAL CONDITIONS QUESTIONS
20. How could the use of
21. What could verbal
‘translanguaing’ strategies
interaction and the gradual
look and sound like in
release of responsibility
classrooms?
look and sound like in
classrooms?
PHILOSOPHICAL QUESTIONS
24. How will we get past
25. How will we get past the
instructional approaches
“English learners CAN’T”
from the past (i.e.
mindset?
MIRAS)?

4. What challenges do we
face as we move towards
more inclusive and
collaborative programs?

18. What challenges do we
face with collaborative
curriculum planning? Who
should do what?

22. What could the ‘right
answer’ vs. the ‘right
answer using the right
language’ look and sound like
in classrooms?
26. How will we get past the
“ELL = lowering standards”
mindset?
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Read, Discuss & Decide Which Statements Are FACT VS. FICTION
STATEMENT #1: When EAL teachers are in mainstream classrooms, their role is to provide instructional support
only for English learners so that they can achieve academically.
STATEMENT #2: Co-teaching is great because it allows for the EAL teacher to take all of the 'lower
performing' students into a separate group inside the classroom.
STATEMENT #3: Competent co-teachers have joint responsibility for planning, instructional delivery, and
classroom management.
STATEMENT #4: Often, both teachers end up helping students with their academic tasks which prevents EAL
teachers from providing explicit and intentional academic English language development. This is especially
worrisome for English learners who are not making progress as monitored by the WIDA CAN DO descriptors.
STATEMENT #5: Most beginning co-teachers use the ineffective 'stand and watch or take turns' and the 'sit
and squat' models because in reality they do now know what else to do.
STATEMENT #6: EAL teachers should be responsible for preparing materials for ELL students if they are going
to be absent from the mainstream class since content teachers do not really know what to do with them.
STATEMENT #7: When co-teachers share responsibility for instruction, they may teach the whole class or divide
the class into small groups; in fact, successful co-teachers vary the co-teaching models, often using more than one
per day and several over the course of the week.
STATEMENT #8: Effective ways to use EAL co-teachers is for guided reading in elementary classrooms and
translators or tutors in secondary classrooms.
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Read, Discuss & Decide Which Statements Are FACT VS. FICTION
STATEMENT #9: Possible disadvantages of co-teaching for teachers and schools is that the EAL teacher feels
and is sometimes treated as 'undervalued,'
STATEMENT #10: It is important for the EAL teacher to know the content so that they can help English
learners with their work when they do not understand what the mainstream teacher is saying/ doing.
STATEMENT #11: Co-teaching theoretically provides an 'immersion' language acquisition environment in that one
teacher has the content expertise and the other has the language development expertise.
STATEMENT #12: Co-teaching allows for English learners to be tracked into one class so that EAL specialists
can be assigned accordingly.
STATEMENT #13: EAL specialists are prevented sometimes from planning scaffolding and differentiation tools
for English learners due to mainstream teachers' lack of timely planning; likewise, mainstream teachers are
sometimes prevented from providing appropriate scaffolding and differentiation support for English learners due
to EAL specialists' lack of timely planning.
STATEMENT # 14: Differentiating or scaffolding for English learners means designing individualized lessons,
depending on students’ primary languages, cultural/ academic backgrounds and English language proficiency levels.
This is the job of the EAL co-teacher and, if they can't do it, then they should be paid less than mainstream
teachers.
STATEMENT #15: English learners benefit more from carefully-planned content and language instruction than
from the 'off the cuff' instruction.
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Read, Discuss & Decide Which Statements Are FACT VS. FICTION
STATEMENT #16: Possible benefits of co-teaching for teachers and schools includes shared ownership of
English learners, increased instructional efficacy, and decreased student-teacher ratios.
STATEMENT #17: Content teachers are responsible for articulating the content target and assessment task
(oral or written) so that EAL specialists can plan the language target and the EAL instructional tools.
STATEMENT #18: Co-taught classrooms should meet the needs of all English learners, regardless of their
language proficiency levels. .
STATEMENT #19: EAL or sheltered immersion instruction teachers can't meet all of the linguistic and academic
needs of English learners by themselves which is one reason the collaborative model is necessary in an immersion
environment.
STATEMENT #20: Ways to group students in co-taught classrooms include heterogeneous, homogeneous,
proficiency-based, student interest, and random.
STATEMENT #21: It is impossible for English learners with beginning and intermediate levels of Englishlanguage proficiency to attain 'proficient' levels using standards-based reporting criteria - no matter what the
EAL specialist indicates.
STATEMENT #22: Putting two teachers into one classroom provides an inclusive learning environment for
English learners even when nothing is done differently than if the mainstream teacher had been teaching without
an EAL specialist.
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Read, Discuss & Decide Which Statements Are FACT VS. FICTION
STATEMENT #23: When EAL specialists and mainstream teachers have different views of teaching and learning,
different 'teaching' personalities, and uneven instructional capacities, then mainstream teachers' ways always
prevail.
STATEMENT #24: Possible benefits of co-teaching for English learners include access to grade-level content
with subject-matter experts, verbal interaction with peers, context-embedded English language development, and
reduced stigma from pull out classes.
STATEMENT #25: Some ways to provide co-planning time could include (a) assigning and scheduling EAL
teachers to attend grade-level and/ or subject matter team meetings; (b) 'Fifth Day Float' (i.e.co-teachers plan
instruction for four days a week during free time on day five); (c) co-teachers are released from duties for coplanning; (d) using substitutes or having an administrator 'cover' classes; and (e) using online planning (e.g. Atlas,
google.docs, etc).
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CO-TEACHING MODELS STATEMENT SORT

©VPRojas, Strategies for Success with ELL: An ASCD Action Toolkit, 2007.

MODEL
ALTERNATIVE
TEACHING
(small-group
instruction)

ROLES &
PERCEIVED PLANNING INSTRUCTIONAL
RESPONSIBILITIES OWNERSHIP
TIME
CAPACITIES
each teacher works with
both teachers own
different groups of students
all students
to teach different outcomes
using different methods (i.e.
content teacher focuses on
concept learning target and
EAL focuses on language
learning target); students
then switch from one group
to the other

co-planning
time is needed
to coordinate
what students
need to know
(content
target) and be
able to do
(language
target) and for
agreeing on
evidence by
proficiency
levels
(assessment
tasks and
languagegrowth chart)

each teacher needs to
have a repertoire of
instructional tools for
students (e.g.
scaffolding,
differentiation, &
academic literacy
'mindsets')
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CO-TEACHING MODELS STATEMENT SORT
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MODEL
COMPLEMENTARY
TEACHING

(large-group
instruction)

ROLES &
PERCEIVED PLANNING INSTRUCTIONAL
RESPONSIBILITIES OWNERSHIP
TIME
CAPACITIES
EAL teacher scaffolds what
the classroom teacher is
teaching as a part of
instruction

perception might
be that EAL
teacher is
responsible for
ELL

Not much coplanning time is
needed though
ESL teacher
needs to know
what classroom
teacher wants
students to
know (content
target) and be
able to do
(language
target) as well
as what
strategies will
be used

EAL teacher needs to
have a repertoire of
instructional tools (e.g.
scaffolding,
differentiation, &
academic literacy
'mindsets')
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CO-TEACHING MODELS STATEMENT SORT
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MODEL
PARALLEL
TEACHING

(small-group
instruction)

ROLES &
PERCEIVED PLANNING INSTRUCTIONAL
RESPONSIBILITIES OWNERSHIP
TIME
CAPACITIES
each teacher works with
different groups of students
to teach the same content
using different methods; not
all students have both
teachers but rather each
teacher has his or her own
instructional group (i.e.
classroom teacher with
mainstream students and
ESL teacher with English
learners)

EAL teacher is
responsible for
ELL (i.e. closest
model to
traditional ESL
pull out model)

some coeach teacher needs to
planning time is
have the instructional
needed for EAL
capacity to teach own
to know what
group; the EAL teacher
content to
needs to know the
make parallel
content and the language
and for
skills
agreeing on
evidence by
proficiency
levels
(assessment
tasks and
languagegrowth chart);
teachers use
different
strategies
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CO-TEACHING MODELS STATEMENT SORT
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MODEL
PARALLEL
TEACHING

(small-group
instruction)

ROLES &
PERCEIVED PLANNING INSTRUCTIONAL
RESPONSIBILITIES OWNERSHIP
TIME
CAPACITIES
each teacher works with
different groups of students
to teach the same content
using different methods; not
all students have both
teachers but rather each
teacher has his or her own
instructional group

EAL teacher is
responsible for
ELL (i.e. closest
model to
traditional ESL
pull out model)

some coplanning time is
needed for EAL
teacher to
know what
classroom
teacher wants
students to
know (content
target) so they
can plan what
English
learners will
be able to do
linguistically
(language
target)

the EAL teacher needs
to know the content and
have the instructional
capacity to teach own
group' the mainstream
teacher can essentially
teach as he or she
always has without the
'mindsets' for the
English learners
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CO-TEACHING MODELS STATEMENT SORT
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MODEL
PEER TEACHING

(peer-group
instruction)

ROLES &
PERCEIVED PLANNING INSTRUCTIONAL
RESPONSIBILITIES OWNERSHIP
TIME
CAPACITIES
students learn together
both teachers own
using structured cooperative
all students
learning strategies which
frees both teachers from
direct instruction to
observe, drift, or assess

co-planning
time is needed
to coordinate
what students
need to know
(content
target) and be
able to do
(language
target)
as well as to
design the
instructional
experiences to
facilitate peer
teaching

teachers need to have a
shared vision (i.e. peers
are better for leaning
than teachers) and a
solid repertoire of
cooperative learning
tools as well as
scaffolding,
differentiation, and
academic literacy
'mindsets'
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CO-TEACHING MODELS STATEMENT SORT

©VPRojas, Strategies for Success with ELL: An ASCD Action Toolkit, 2007.

MODEL
STATION
TEACHING

(small-group
instruction)

ROLES &
PERCEIVED PLANNING INSTRUCTIONAL
RESPONSIBILITIES OWNERSHIP
TIME
CAPACITIES
both teachers may rotate
among stations, one teacher
may rotate while the other
staffs a station, or both
teachers may staff stations
while students work
independently at other
stations

both teachers own
all students

co-planning
time is needed
to coordinate
what students
need to know
(content
target) and be
able to do
(language
target) as well
as to design
the
instructional
experiences
and materials
for each center
(e.g. work can
be divided
between
teachers)

teachers need to have a
shared vision (i.e. peers
are better for leaning
than teachers) and a
solid repertoire of
instructional tools (e.g.
scaffolding,
differentiation, &
academic literacy
'mindsets')
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CO-TEACHING MODELS STATEMENT SORT
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MODEL
TEAM TEACHING

(large- & smallgroup instruction)

ROLES &
PERCEIVED PLANNING INSTRUCTIONAL
RESPONSIBILITIES OWNERSHIP
TIME
CAPACITIES
both teachers assume
responsibility of taking on
the lead instructional role

both teachers own
all students

intensive coplanning time is
needed to
coordinate
what students
need to know
(content
target) and be
able to do
(language
target) and to
plan the
instructional
experiences to
enable all
students to
know and do

teachers need to have a
shared vision of learning
and teaching and a solid
repertoire of
instructional tools (e.g.
scaffolding,
differentiation, &
academic literacy
'mindsets')
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CO-TEACHING MODELS STATEMENT SORT

©VPRojas, Strategies for Success with ELL: An ASCD Action Toolkit, 2007.

1. One teacher takes the lead in this model while the other attends to the needs of one specific population.
2. English learners are grouped separately from their peers and work with only one teacher.
3. This model is used when each teacher has a particular expertise in a certain area.
4. This model is effective for designing standards-based lessons with learning experiences at different levels
to extend and enrich student learning.
5. One teacher takes the lead and the other roams throughout the classroom to assist English learners on
understanding the lesson and completing the task.
6. Students work in small groups - either heterogeneous or homogeneous - to accelerate their progress in
completing curriculum tasks.
7. Although this model has value, it is sometimes overused by teachers who use one dominant method of lesson
delivery (i.e. same materials, same tasks, same learning experiences, and students always working alone).
8. The EAL teacher lacks parity in this model due to his/ her limited responsibilities as an observer rather than
instructor.
9. Mainstream teacher leads the discussion while the EAL teacher stands and watch to make sure English
learners understand.
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CO-TEACHING MODELS STATEMENT SORT
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10. This model allows for frequent opportunities for structured peer discussions to promote social interaction
for learning and verbal interaction for language practice.
11. This model usually have students working on the same topic but at different levels of difficulty prepared be
individual teachers.
12. Each teacher facilitates one group; a third group can run independently or with a paraprofessional.
13. Both teachers are competent in the subject matter and therefore can equally present the content being
taught, ask critical thinking questions and focus on English learners' 'right answers using the right academic
language.'
14. Independent or small-group learning stations are incorporated into the rotation to extend the learning of all
students.
15. This model allows for two related but distinct mini-lessons for all students.
16. One teacher preteaches vocabulary and key concepts of a chapter in a text through a semantic sort with one
group; the other teacher works with the other group to reinforce a learning strategy (i.e. drawing
conclusions); after twenty minutes the groups switch.
17. EAL teacher looks for English learners who are confused or have difficulty completing the task and
suggests instructional strategies.
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CO-TEACHING MODELS STATEMENT SORT
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18. Both teachers teach the same content to smaller groups.
19. This model is often used at the beginning of the a co-teaching relationship while the two teachers are
getting used to each other.
20. Teachers can have one group working on advanced material while another group works on targeted standards
and a third group works independently.
21. As students work in cooperative groups, both teachers work with all groups.
22. Two teachers provide instruction to different groups of students in different parts of the classroom in
order to meet the needs of each group.
23. Each teacher teaches a different set of skills to understand and communicate the key concepts of a new
unit.
24. In many ways, this model is the most comprehensive of all the approaches as teachers combine their
expertise and instructional repertoires, though it requires the most planning time.
25. One teacher facilitates a pair-share activity to summarize a lesson while the other teacher works with a
group of students on completing a summary worksheet.
26. The ESAL teacher works with a small group of English learners completing a story map while the other
teacher works with students who are rehearsing for Reader's Theatre.
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CO-TEACHING MODELS STATEMENT SORT
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27. English learners see clearly no difference in hierarchy between the two teachers using this seamless
approach to delivery of instruction.
28. One teacher takes the lead for instruction while the other teacher enhances the instruction with a focus on
how to make the lesson more 'comprehensible' for English learners.
29. The EAL teacher works with the English learners while the classroom teacher works with the rest of the
students.
30. One of the teachers is in a relatively passive role in the classroom causing he or she to feel more like an
instructional aide than a teacher.
31. This approach is useful when an EAL teachers co-teaches with several different teachers in a day and there
is limited planning time.
32. One teacher takes the lead in delivering the lesson and the other teacher extends the content with
examples, visuals, clarifications, and questions.
33. The EAL teacher helps to teach the content learning target often to the exclusion of the language
development target.
34. Teachers are intentional and explicit about their roles and responsibilities: the classroom teacher on concept
development and the EAL teacher on progressive language development.
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CO-TEACHING MODELS STATEMENT SORT
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35. This model emphasizes joint decision making and shared management of the classroom.
36. The EAL teacher visits the classroom for short periods of time to work with lower levels of English
proficient students on a separate curriculum.
37. Co-teachers capitalize on their strengths and preferences; for example, one teacher may prefer teaching
organizational skills in writing, while the other teacher prefers to discuss ideas for opinion writing.
38. One teacher presents the content and the other provides a learning strategy to access the content; for
example, a graphic organizer as a visual supplement.
39. This model has often been referred to as the hovering helicopter model.
40. Co-teachers work in tandem to extend academic language usage and academic achievement.
41. This model works well when each teacher has a different lesson and all the students need both lessons to
complete their assessment tasks.
42. This model allows for teacher-student conferencing for the provision of direct feedback to students.
43. One teacher present a lesson on the principles of the long division while the other teacher presents
'mathematically-correct' sentence starters.
44. One teacher is demonstrating the content of the lesson while the other is recording key ideas on the board.
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CO-TEACHING MODELS STATEMENT SORT
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45. The groups of students in the classroom remain relatively static, and the English learners are always with
the EAL teacher.
46. Both teachers teach as one unit, simultaneously delivering instruction to meet the content and language
learning targets for the day.
47. Some co-teachers become so attuned with this model that they feel their workload is reduced and their
effectiveness is increased.
48. The composition of the small groups in this approach varies and is never tracked or homogeneous.
49. One teacher works with a small group of students to review a step-by-step process of completing a
scientific experiment while the other teacher provides a mini-lesson to a small group of students on the
structure of a lab report.
50. One teacher tries hard to be unobtrusive in the other teacher's classroom.

__________________________________________________________________________________________________________________
VIRGINIA P. ROJAS LANGUAGE EDUCATION Consultant vprojas@aol.com/ gini.rojas@gmail.com/ SKYPE vprojas1

93

COLLABORATION SCENARIOS (for better or worse)

SCENARIO #1:
A VIEW FROM THE FOXHOLE
Two teachers are assigned to co-teach this year (not voluntarily), but neither one knows what to do with the other.
The subject area teacher sees the assignment somewhat as a burden because (a) the co-teacher doesn't
understand the content and (b) the co-teacher doesn't seem to take any initiative for planning or lesson delivery
(they just seem to show up). The EAL teacher is distressed that this teacher doesn't ask for suggestions or for
that matter when suggestions are offered seemingly ignores them. Standing in the class and watching the English
learners struggle to understand or know what to do is so painful that the EAL teacher longs for the days of the
'safe haven' pull out classes. The Principal is stymied since, in spite of the co-teaching initiative and ongoing
professional development efforts, both teachers ask, "What are we supposed to do?"

REFLECTIONS & POSSIBLE ACTIONS:
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COLLABORATION SCENARIOS (for better or worse)
SCENARIO #2:
HARD PARTS & SORE SPOTS
A classroom teacher is totally committed to keeping the English learners in class since there is no doubt in her
mind that the students do better academically when they are in class. The idea of a push in EAL teacher makes the
commitment even stronger, but when the school year begins, the teacher finds she doesn't have collaborative
planning time due to scheduling constraints. She is not sure how to coordinate collaboration or co-teaching under
these conditions but really does want to make to make it work since she knows that two heads and four hands are
always more efficient for sheltered immersion instruction.

REFLECTIONS & POSSIBLE ACTIONS:
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COLLABORATION SCENARIOS (for better or worse)
SCENARIO #3:
RIGHTS OF PASSAGE
During several co-planning meetings, an EAL teacher is frustrated because every time he asks, "What are we doing
in class this week?," the classroom teachers either respond with a topic (e.g. "We are doing opinion writing," "We
are doing branches of government" ) OR hands a multiple choice test over to be done with the English learners.
When the EAL teacher goes into classes, there is always a group of students (English learners and lowerperforming) waiting for small-group instruction in the back of the room. On occasion, a few classroom teachers
have said, "It's OK if you need to take them out if you want since there won't be much space and maybe too much
noise today."

REFLECTIONS & POSSIBLE ACTIONS:
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COLLABORATION SCENARIOS (for better or worse)
SCENARIO #4:
REST IN PIECES
Co-planning meetings always seem to go well using the co-planning protocol in that both teachers identify what the
students need to know and do for content and language development, and the lesson sequence is always clear as to
who will do what and when and why. However, the reality is that when the EAL teachers goes into the lesson
(totally prepared), the classroom teacher either goes on and on or gets off track or changes the plans completely
and then, at the end of the lesson, apologizes or offers a rationale.

REFLECTIONS & POSSIBLE ACTIONS:
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EAL COLLABORATION CHECKLIST ©VPRojas, 2014.
(adapted from several sources including University of Richmond, Keystone Educational Consulting Group;
criteria from VPRojas, Strategies for Success of ELL: An ASCD Action Toolkit, 2007)

LEVEL OF
COLLABORATION
PRESENCE
(THE WHO)

CRITERIA

EVIDENCE

Both teachers are appropriately qualified (e.g.
certified, complementary skill sets in their own
disciplines)
Both teachers are philosophically aware of EAL
responsive principles (e.g. Six Principles, SIOP,
TESOL, and/ or WIDA)
Both teachers understand the intent and 'mindset' of
working with English learners using 'immersion,
sheltered instruction, and/ or scaffolding mindsets'
for access and success (and not the deficit or medical
EAL model frequently used in the past)
Both teachers have clarity in terms of their roles and
responsibilities (content and language instruction)
Both teachers are involved with learners for
instructional purposes; specifically, content and
language instruction
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EAL COLLABORATION CHECKLIST ©VPRojas, 2014.
(adapted from several sources including University of Richmond, Keystone Educational Consulting Group;
criteria from VPRojas, Strategies for Success of ELL: An ASCD Action Toolkit, 2007)

PLANNING
(THE WHAT)

Lessons are planned by both teachers for content
(concept) and language development from standards
Formative & summative assessment tasks are clear to
both teachers and to all students
Lessons are planned using a 'gradual release of
responsibility' model for the discipline (i.e. I do, We
do, You do)
Evidence of planning for ELL scaffolding by Englishlanguage proficiency level exists (i.e. building
background, scaffolding meaning, extending language,
affirming identity)
Evidence of planning for academic language
development by English-language proficiency level
exists (e.g. Tier II and III vocabulary, oral language,
reading comprehension, writing)
Evidence of planning for differentiation exists (i.e.
materials, task choice, ways of learning, student
groupings)
Co-teaching model(s) is/ are planned (e.g. alternative,
complementary, parallel, peer, stations, support,
team)
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EAL COLLABORATION CHECKLIST ©VPRojas, 2014.
(adapted from several sources including University of Richmond, Keystone Educational Consulting Group;
criteria from VPRojas, Strategies for Success of ELL: An ASCD Action Toolkit, 2007)

PRESENTING
(THE HOW)

Both teachers share responsibility for delivery of
instruction 'seamlessly' (i.e. both voices heard)
Both teachers share classroom management and have
established rapport with learners
The purpose of the co-teaching model(s) is/ are clear
to teachers and students
The expectations for language usage are clear to
students (i.e. the 'right' answer with the 'right
language')
Both teachers used purposeful and effective
questioning strategies (i.e. open-ended; higher-order)
Both teachers are available to all learners
Both teachers check for understanding during lesson
Instruction is both teacher-directed (I do) and
student centered (We do, You do)
English learners are actively engaged with materials,
tasks, and each other
Instruction uses technology to support learning and
communication in the 21st century
Instruction is well-paced for the subject-area
'process'
At least one co-teaching model is actually used (not
stand and watch or sit and squat)
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EAL COLLABORATION CHECKLIST ©VPRojas, 2014.
(adapted from several sources including University of Richmond, Keystone Educational Consulting Group;
criteria from VPRojas, Strategies for Success of ELL: An ASCD Action Toolkit, 2007)

PARITY
(THE WHEN JUST IN CASE)

Both teachers seemingly share a similar
understanding of what co-teaching look and sounds
like (e.g. perceptions of shared classroom routines,
similar instructional beliefs and practices,
instructional personalities, commitments to students
first, each other as professionals next, and overall
school mission implementation - even if one or both do
not entirely agree and especially when the going gets
tough)
Both teachers communicate in a positive manner with
each other at all times (even when they do not share
similar understandings or approaches to EAL learning
or English learners)
Both teachers are equitably involved in planning,
delivery, and progress monitoring for either concept
or language development or both (e.g. assessment for
learning)
Both teachers understand the nature of the WIDA
CAN DO descriptors as tool for equitable grading
while English learners are in the process of academic
English language acquisition (i.e. interlanguage stages
of proficiency)
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EAL COLLABORATION CHECKLIST ©VPRojas, 2014.
(adapted from several sources including University of Richmond, Keystone Educational Consulting Group;
criteria from VPRojas, Strategies for Success of ELL: An ASCD Action Toolkit, 2007)

PROBLEM SOLVING
(THE WHY)

Both teachers are aware of who their students are
linguistically and are ready with solutions (or are
planning for solutions in advance)
Both teachers monitor student progress (content and
language development) and then plan pastoral - and
not punitive - solutions to progress English learners'
academic achievement and academic language
proficiency intentionally (thinking about the 'right'
answer and the 'right language' at all times)
Both teachers use respectful negotiation with each
other and with learners to solve problems arising in
class
Both teachers use respectful negotiation to solve
problems with each other outside of class (and avoid
unkind remarks, backbiting, or self-righteous
struggles - all of which contribute to internal strife.
When relationships require mediation, both teachers
seek assistance from appropriate leadership.
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DIFFERENTIATION TIC TAC TOE
SELECT ONE ROW TO COMPLETE:

discuss how you might use three of
the differentiation strategies in
your class this year

identify three differentiation
strategies you have already used in
your class – then identify
one you might like to try

select one differentiation
strategy and actually design it to use
for a unit this year

review & discuss what each of the
differentiation tools makes

Think of a meeting or training you
will be conducting this year (i.e.
faculty PD, meetings, conference
workshop) / determine what will
need to be made different

Design the training using
differentiation tools in order to
model differentiation

sort the differentiation
strategies into two piles: ones we
might do and ones we won’t do

discuss how you might use the ‘do’
strategies in your class this year

actually design one of the ‘do’
strategies for a unit this year

draft a summative assessment task

select a differentiation
strategy that would work well with
the task

show how the differentiation
strategy would allow inclusion of all
students to work on the summative
task

different (i.e. material, task,
learning experience, groupings)
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DIFFERENTIATION STRATEGIES
Alternative Assignments

Anchor Activities

Agendas

These can include various ways for students to
represent their understanding of a text they have
read. Students might represent the main idea or
message in the form of a drawing, a dramatic
representation, or a written analysis. These can be
assigned by the teacher or self-selected by the
student.
These are tasks to which students automatically
move as soon as they complete an assignment. They
are a good way to help students cultivate the habit of
using time wisely and with a clear purpose and should
not be conceived of as busywork.
A personalized list of tasks that a particular student
must complete in a specified time. They usually take
a student two to three weeks to complete, and a
designated time of the day or period is set aside for
this purpose. While students are working, teachers
can move about to coach and monitor progress.

Centers or Stations

These are different spots in the classroom where
students work on different tasks simultaneously (i.e.
the tasks can be distinct or work in concert with one
another). Not all students have to visit all locations
all the time, nor do all students have to spend the
same amount of time at any location. Sometimes the
teacher decides who will go where and other times
the students self-select.

Choice Boards

Changing assignments are placed in permanent
pockets or folders. By asking a student to make a
work selection from a particular pocket or folder, the
teacher targets work toward student need and at the
same time allows student choice.
This approach begins with a focus on student
readiness and ends with an emphasis on student
interest. Teachers assess students before a unit of
study or development of a skill. Students who do well
on the pre-assessment do not continue working on
what they already know. Three-stage compacting
documents what students know, identifies what
students do not know yet, and develops a plan for
what these students will do with the ‘bought’ time.

Curriculum Compacting
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DIFFERENTIATION STRATEGIES
Complex Instruction

Entry Points

4MAT

A collaborative instructional strategy which has
students work together in heterogeneous groups to
complete tasks that genuinely draw upon the skills of
each of them in order to ensure that each student is
indispensable to the work of the group as a whole.
The tasks should be open ended, interesting,
accomplishable in more than one way, challenging, &
use a variety of expressive modalities (e.g. oral,
reading & writing, media). The tasks should not be
exclusively dependent on decoding, encoding,
computation or memorization.
This has been described as a strategy for addressing
varied intelligence profiles. Students explore a given
topic through as many as five avenues; for example,
narrational, logical-quantitative, foundational,
aesthetic, or experiential.
Based on several personality and learning inventories,
this approach hypothesizes that students have one of
four learning preferences. Teachers plan instruction
for each of the four preferences during the course
of several days on a given topic. Thus, some lessons
focus on mastery, some on understanding, some on
personal involvement and some on synthesis. All
students take part in all approaches based on the
belief that each learner has a chance to approach the
topic through preferred modes and also to
strengthen weaker modes.

Flexible Groupings

These are fundamental to the differentiated
classroom. Students move into and out of small
groups either by choice or by teacher assignment.
Students work with many different classmates
during a unit of study because groups do not stay the
same for long periods of time; likewise students can
work as a total class, alone, or in pairs.

Group Investigations

The teacher guides students through selection of
topics and breaks the class into groups by learner
interest. Then the teacher helps them with planning
the investigation, carrying out the investigation,
presenting findings, and evaluating outcomes both
individually and as a group.
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DIFFERENTIATION STRATEGIES
Homework

Independent Studies

Jigsaw Activities

Learning Menus or Contracts

Literature Circles

Multiple Texts &
Resource Material

Many teachers begin differentiating assignments
by creating more than one option for students.
For example, students may respond to different
questions or may read different books.
This offers a tailor-made opportunity to help
students develop talent and interest areas.
Teachers systematically aid students in developing
curiosity, pursuing topics that interest them,
identifying intriguing questions, developing plans to
find out more about those questions, managing
time, setting goals and criteria for work, assessing
progress, and presenting new understandings.
This is a popular cooperative learning strategy that
divides the material to be studied into sections
and makes individuals or groups responsible for
learning and then teaching their section to the
other students.
These are designed to give learners choices of
tasks while still ensuring that each learner focuses
on knowledge and skills designated as essential.
Typically, they will include a ‘main course’ which
students are required to complete in its entirety;
‘side dishes’ from which students must select a
designated number of options; and ‘desserts’ which
are optional extension or enrichment tasks. For
older learners, the terms ‘imperatives,’
‘negotiables’, and ‘options’ might be used in the
form of a contract.
Students may be assigned to read different texts
connected by theme or genre or to select a text
from possible titles. Then students can
participate in discussion groups or produce an
artifact such as a report or speech.
Using multiple texts and combining them with a
wide variety of supplementary materials increases
teachers’ chances for reaching all students.
Teachers can develop valuable differentiation
resources by building a classroom library of variedlevel texts, magazines, newsletters, brochures, and
other print materials. Additionally, there is a rich
array of materials available through the Internet,
computer programs, audio and video materials, etc.
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DIFFERENTIATION STRATEGIES
Orbitals

These are independent investigations revolving
around some facet of the curriculum and lasting
from three to six weeks. Students select their
own topics and are guided by their teacher to
develop more expertise on the topic and on the
process of becoming an independent investigator.

Projects

Students explore a topic as investigators,
researchers, or discoverers of knowledge. Several
variations are available: (1) structured projects
(e.g. build the tallest structure that will stand
alone using the materials given), (2) topic-related
projects (e.g. choose a political figure and create a
collage), and (3) open-ended projects (e.g. develop
an innovative product that would be useful to the
elderly).

RAFT

Students are provided choices for the ways in
which they show that they know and can do
(assessment tasks). The table or grid is designed
as follows:
Role
Nutritionist

Audience
Hungry
Caterpillar
Another
planet

Format
Menu

Pythagoras

Students

Letter

Chinese
student

Public

Political
cartoon

One planet

Schedule Chart or
Work Board

Venn

Topic
Eat
healthier
What I
got that
you don’t
My
theorem
Great Wall

These are used by teachers to help organize class
time and to help students work independently as
they follow the schedule. What students do in a
particular task can vary based on interest or need;
the chart assigns names of students accordingly.
Students then go to the designated tasks on the
chart in the designated order.
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DIFFERENTIATION STRATEGIES
Socratic Seminar

TIC TAC TOE

Tiered Activities

Web Quests

Writing Workshop

This is a discussion strategy that emphasizes
thoughtful dialogue among the students without
teacher intervention. In one model, all students sit
in a circle and participate in an open-ended
discussion based on teacher- or student-generated
questions. Or students can sit in two concentric
circles with the inner circle discussing and the
outer circle listening (then they switch roles).
This seems like a positive way to present a variety
of assignments. The assignments on the board can
be arranged by rows representing degree of
difficulty or learning preferences. A variation is
to use the board for extension activities for
students who have demonstrated the capacity to
go beyond the core class assignments. Another
variation is to have students complete three
assignments, not necessarily in a row.
An instructional approach designed to have
students of differing skill levels work with
essential knowledge, understanding, and skill – but
to do so at levels of difficulty appropriately
challenging for them as individuals at a given point
in the instructional cycle. Begin by developing one
challenging activity squarely focused on the stated
outcomes; then develop two to four different
versions of the task to challenge the range of
learners.
These are inquiry-based activities designed by
teachers to help students negotiate the Internet
for a teacher-assigned or student-selected topic.
When creating these, the teacher pre-determines
links that are connected to the topic. They
support differentiated instruction because they
can be based on student readiness and interest and
can be conducted as a group or individual inquiry.
Students work at their own pace at the various
stages of the writing process. They may be
working individually, in pairs, in small groups, or in
conferences with the teacher.
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RAFT EXAMPLES

ROLE
You
Nutritionist
Butterfly
Caterpillar

Grade 1 Hungry Caterpillar
AUDIENCE
FORMAT
Teacher
Event Chain
Caterpillar
Menu
Plant
Venn Diagram
Caterpillar
Diary Entry

You

Eric Carle

Letter

Eric Carle
Script writers

Us
Students

Sequel
Puppet show script

Role

Grade 2 Flat Stanley
Audience
Format

TOPIC
Retell the story
A healthier diet
Our life cycles
How I felt on
Saturday
Why I like the
book
What happens next
Retell the story

Topic

Flat Stanley

Blown up Stanley

Venn diagram

What I can do that
you can’t

Arthur

Family

Photo journal

Stanley’s
adventures

2nd grader

1st grader

Email

Flat Stanley

Flat Stanley

Self

Diary

My ‘flat’ life

Letter

Oooops – how I
made you flat

Poster

Stanley
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RAFT EXAMPLES

Stone Fox
Role

Audience

Format

Topic

Willy

Self

Diary entries

The week
of the race

Reporter

Readers

Newspaper article

The race

4th grader

Kindergarten

Illustrated
children’s book

Stone Fox

Willy

Other racers

Guidebook

How to win a
dog race

John Reynolds
Gardiner

4th graders

Next section

The next race

Grandfather

Willy

Tribute

Stone Fox
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RAFT EXAMPLES

4th Grade Social Studies RAFT Assignment: China
Developed by Melissa Pellerin, Surabaya International School
ROLE

AUDIENCE

GreatGrandchildren of
Ancient Chinese
Emperor

Town council – with
money to build
monument

Graphic Comic
Creator
Child of Ancient
China
Tour Guide – with
time traveling
machine

Nobles and
farmers

nd

Modern 2

Grader

FORMAT

TOPIC

Debate

Which emperor
should be honored
with monument?

Graphic Comic

Modern 4th Grader

Journal

Rich tourists

Tour brochure,
including itinerary
and maps

Chinese Emperor

Presenting two
sides of dispute to
be settled by the
emperor

The story behind
the Great Wall of
China
An exciting week
for me
A 6-day tour of
Ancient and
Modern China for
the unconventional
tourist
Farmers rights
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RAFT EXAMPLES

Grade 5 Planets
ROLE
Student

AUDIENCE
Peers

FORMAT
Model

TOPIC
Planets

A planet

Another planet

Venn Diagram

Astronaut

NASA

Journal entry

Newspaper
reporter

Astronaut

Interview

How we are
alike & different
What we found
on Mars
Your journey

Sun

Diary

You move me

Letter

4th grader

Nicolaus
Copernicus
1st grader

Children’s book

Astronomer

Public

Ad or invitation

You are my
inspiration
The day and
night cycle
See the universe

Jupiter, Saturn &
Uranus

Neptune, Pluto, &
beyond

Illustration

Earth
Me

What we got that
you don’t
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RAFT EXAMPLES

GRADE 7 MATH RAFT
ROLE

AUDIENCE

FORMAT

TOPIC

Student

Teacher

Poster with
written explanation

All about triangles

Pythagoras

Math students

Letter

My theorem

Line of symmetry

Self

Diary

Life as an
identical twin

Irregular polygon

Regular polygon

Venn diagram

Same but
different

Points & lines

Angles

Procedures

Keeping our figures

Parallel line

Perpendicular line

Rap

What you got
that I do not

__________________________________________________________________________________
VIRGINIA P. ROJAS Language Education Consultant gini.rojas@gmail.com/ vprojas@aol.com/ Skype vprojas1

113

RAFT EXAMPLES
GRADE 7 PHYSICAL SCIENCE
Role

6th grade
Scientists

Audience

2

nd

grade students

Format

Picture book
with beginning,
middle and end

Topic

A Floating
Potato

Alka seltzer
H2 O
(Water)

Epson Salt

Match

Role - Play

Na2CO3
(Sodium Carbonate) Email

Flame

Song/
Rap

Apple
Venn Diagram
Banana

Baking Soda

Vinegar

Cartoon

How you make
me POP!

How you have
changed me!
How you heat
me up!

How we are
alike and how
we are
different.
Why we are
BFF’s.
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RAFT EXAMPLES

ROLE

9TH GRADE CITY OF THE BEASTS (ISABEL ALLENDE)
AUDIENCE
FORMAT
TOPIC

fiction writer

young adults

short story

A Hero’s Journey

teen writer

1st graders

illustrated
children’s book

City of the Beasts

book reviewer

potential readers

book review

first young adult
novel of Isabel
Allende

Nadia

herself

diary entries

my journey

Alexander

grandmother,
father & mother

comparative essay

movie critic

fans

Isabel Allende

us

add chapter to
book

my journey
compared to a
Greek hero
the call refused
(what if …. Or how
would the lives of
the heroes
differed)
the return to their
former lives

playwright

Isabel Allende

drama or movie
script

the transformation
chapters

student

English teacher

analytical essay

a movie of a
hero’s journey
(e.g. Forrest Gump)

the anthropologist,
the writer, and the
photographer

the world

the magazine

Political Conflicts
in the Amazon

analysis of movie
Groundhog Day

article
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RAFT EXAMPLES
Role

Audience

Format

Topic

SAMPLE TASKS OR FORMATS: add chapter to book, advertisement, autobiography,
brochure, cartoon, case study, chart, children’s book, commentary, conclusion,
critique, data table, debate, demonstration, design, diagram, diary entries, digital
movie, drama script, drawings, editorial, essay, event chain, explanation, flow chart,
game board, group discussion, guidebook, illustration, interviews, invention, journal,
labels, legend, letter, lists, magazine page, manual, map, math problems, memoir,
menu, model, newscast, newspaper article, opinion, oral presentation, pamphlet,
photo album, podcast, position statement, poster, proposal, puppet show, Reader’s
Theatre, recipe, report, retelling, review, rules, song, Science display, speech,
story, summary, survey, telegram, tribute, venn, Web Quest,
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Social Studies Choice Board
Prepared by ACPS FLMS Teachers

PROCEDURE- Students get to choose two activities from the choices board. One activity is academically
appropriate; the other activity should be a challenge. There is a shape listed for each activity, which
identifies the difficulty of that activity. An option for the more challenging activity, students can work with
partners.

BENEFITS
1.

A choices board provides above-grade- level students’ to choose one activity appropriate to their
ability level, but also a challenging activity to complete. This can boost their self-esteem, challenge
their thinking, and help them with cooperative skills.

2. Choices boards, allow on-grade level students to choose one activity appropriate to their ability
level, but also challenges them to try an activity above their level. This can boost their selfesteem, challenge their thinking, and help build cooperative skills. Below grade level students not
only must choose one activity that is on their ability level, but they also must choose a second
activity to complete with partners which challenges them.
3. Limited English Proficient students and English Language Learners have the opportunity to choose
activities from the list, which helps them feel more comfortable to the assignment.

CREATING A CHOICE BOARD- Choose the grade level objective you will be covering. Decide upon the
specific skills, concepts, or generalizations that need to be learned.
1. To make the board, write assignments on different cards. Index cards work great. The
assignments should connect the objective of the lesson with the specific skills, concepts, or
generalizations. Use classroom discussions, quizzes, tests, or journal entries to place students into
ability groups for this assignment.
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Social Studies Choice Board
Prepared by ACPS FLMS Teachers

2. Assign students a symbol according to their ability levels. Above grade level students should be
triangles, on grade level students should be squares, English language learners should be starts, and
below grade level learners should be circles.

Above grade

3.

LTELL

Newcomer

Issues

Display the board at the front of the room. Distribute paper copies of the assignment. Read
through the list of options for your students and explain that each student will be choosing one
activity that correlates with the symbol you assigned them. Answer any questions. Let students
work on these assignments.

4. After students complete the first activity, they can choose additional activities to individually
complete and, as a modification, complete with partners. For this activity, students will be choosing
from a more challenging list of activities. Above grade level will choose from the triangle category.
Have on grade level students choose from the square category. ELL students choose from the star
category, and below-grade level students choose from the circle category. Your above grade level
students will create their own activities, for their second choice, that you need to approve.
5. Option: Collect the assignments and students can fill out the Board Assessment regarding their
work.
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Social Studies Choice Board
Prepared by ACPS FLMS Teachers

Symbol Choice Board
Directions: Choose two activities from the choices below. Make sure your choices correspond with
the two symbols your teacher assigned you.
Create a conversation
between two Articles of the
Constitution, with each
stating why one is more
important than the other.

You are the Chief Justice of
the Supreme Court. Show
your responsibilities and
duties in an agenda/schedule
format.

Create a poster of one
article in the Constitution.
Provide a visual
representation of the
article’s main idea, a title,
and at least three
supporting details of the
article.

How is the Constitution like a
building blueprint? A city? A
baseball game? Create an
analogy for two of these
questions and create your own
analogy.

Create a powerpoint
presentation which will
explain three of the seven
articles of the Constitution
and its importance to the
government. Present it to
the class.

How does the U.S.
Constitution affect us
today? Create a visual
collage of at least 5
different ways the
Constitution affects us.
Provide a one paragraph
explanation of your collage.

Create a set of 12
vocabulary flashcards of
the articles of the
Constitution. Provide a
visual representation, term,
and a definition in your own
words.

Create a fictional story that
shows what the U.S. would
look like if the constitution
did not exist. Read your
story to the class. You may
research other countries who
do not have a constitution to
help write your story.
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Social Studies Choice Board
Prepared by ACPS FLMS Teachers

Find and collect at least
three newspaper articles
which shows how the
Constitution affects us
today. Highlight the main
idea of each article.

The U.S. has been taken
over by another country.
How is that going to affect
the Constitution? Report
this affect in an important
news bulletin on network
television.

Act out the powers and
responsibilities of Article’s
I, II, or III of the
Constitution. Create simple
props and costumes for
your presentation.

Create a classified ad for a
U.S. Representative or a
Senator explaining their
requirements for the position.

Pretend you are one of the
Articles in the Constitution,
such as the Legislative
Branch; Article II. Explain
why you are important to
the Constitution and what
life would look like without
you

You are an election reporter
for a local newspaper. You
have been asked to explain
why the Constitution plays a
role in the government.
Using your knowledge of the
Constitution, create a
webbing diagram to explain
the Constitution to your
audience.

How does the U.S.
Constitution organize our
government? You are a
political scientist explaining
the structure of the
Constitution and how it
guides our government in a
journal article you have
written.

Compose a list of 5 questions
you would like to ask the
President about the
constitution and his role in
the constitution. Then,
either write a letter to a
local social studies teacher to
get the answers or research
the answers your self.

____________________________________________________________________________________________________
VIRGINIA P. ROJAS Language Education Consultant gini.rojas@gmail.com/ vprojas@aol.com/ Skype vprojas1

120

UNDERSTANDING BY DESIGN (UBD) & DIFFERENTIATING INSTRUCTION
ADAPTED FOR ELL FROM: Tomlinson, C. & McTighe, J. (2006), Integrating DI & UBD, ASCD

INSTRUCTIONAL PRINCIPLES
1. Frontloads key vocabulary through definitions, translations, icons or illustrations.
2. Provides supported reading for students who have difficulty with text material (e.g. shadow reading, reading
buddies, taped portions of text, highlighted texts, margin notes, advanced organizers, graphic organizers for
distilling text, double entry journals, etc).
3. Provides English learners with linguistic buddies, dual-language dictionaries, primary language internet sites, and
opportunities for primary language usage for learning.
4. Provides resources at a range of reading complexity levels and at varying degrees of reading response (e.g.
tiered questions, tiered graphic organizers so beginners do a SAME/ DIFFERENT Chart, intermediates do a VENN
diagram, and advanced do a COMPARE/ CONTRAST chart with written summary, jigsaw).
5. Uses small-group instruction to conduct concept attainment and/ or language progression lessons
6. Connects enduring understandings (e.g. big ideas) with a variety of student experiences, cultures, interests, and
perspectives during discussions.
7. Uses a variety of techniques to provide participation opportunities for all students to verbally interact (e.g.
Think Pair Share, cueing).
8. Provides varied homework assignments as needed.
9. Provides opportunities for all students to be actively engaged in tasks (i.e. more student talk than teacher talk).
10. Models academic language progression strategies and then provides mini-lessons as a follow up.
11. Forms flexible and fluid instructional groups based on ongoing or formative assessment data.
12. Provide alternative assignments for students who evidence mastery on formative assessments.
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13. Invites students to propose alternative ways of accomplishing goals.
14. Uses ‘heads up’ oral reminders to the class to call student attention to potential trouble spots in their tasks
and responses.
15. Uses regular ‘teacher talk’ groups as one assessment strategy to gather information about students’ progress.
16. Offers periodic mini-workshops on skills or topics with which students may experience difficulty or on skills or
topics designed to push forward the thinking and production of advanced learners.
17. Offers students the option of working alone or with a partner when feasible.
18. Uses rubrics with elements and criteria focused on key content goals as well as personalized elements designed
to appropriate challenge various learners and cause them to attend to particular facets of the work important to
their own development.
19. Tiers activities when appropriate so that all students are working toward the same goals but at varying levels of
difficulty.
20.Offers varied modes of exploring or expressing learning when appropriate.

ASSESSMENT & GRADING PRINCIPLES FOR ENSURING STUDENT SUCCESS
1. Provides different options to take quizzes for students who need them (and asks EAL teacher for option choices
by proficiency level).
2. Allows use of the primary language as needed so students can show what they know.
3. Allows students to use alternative ways of completing assessments (and asks EAL teacher for alternative ways
by proficiency level).
4. Provides options for various ways to express the desired outcomes (and asks EAL teacher for suggested various
ways by proficiency level).
5. Guides or directs the work of one or more small groups periodically throughout assessment work.
6. Offers option of working alone or with partners on assessments.
7. Uses rubrics with elements and criteria focused on key content goals as well as personalized elements designed
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to appropriate challenge various learners and cause them to attend to particular facets of the work important to
their own development.
8. Allows students peer consultations directed by critique guides that focus the ‘consultant’ on key product
requirements delineated in rubrics.
9. Provides optional planning templates or organizers to guide students’ products or assessment work.
10. Continues to use regular ‘teacher talk’ groups as a means of gathering data and assisting students with
assessment work.
11. Bases grades on clearly specified learning targets and performance standards.
12. Uses valid evidence for grading; that is, bases grades on criteria and not norms (criterion-referenced vs. norm
referenced).
13. Distinguishes between assessment and grading as follows: assessment focuses on gathering information about
student achievement that can be used to make instructional decisions and grading is an end-point judgment
about student achievement. Grading does not have to be based on all assessments.
14. Avoids grading based on (mean) averages which can be misleading.
15. Focuses on achievement only and reports other factor separately (e.g. class participation, attendance, behavior,
attitude).
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SELF-REFLECTION

What I already do (provide specific evidence how):

What I need to do more of (and how I plan to do that):
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A CHECKLIST FOR REFLECTING ON THE EIGHT STEPS FOR
DIFFERENTIATING COMMON CORE INSTRUCTION
Tomlinson, C. & Imbeau, M. (2104). A differentiated approach to the common core, ASCD.

RESPONSE KEY:
+ I do this consistently while continuing growth in this area.
√ I'm moving in the right direction here, but I know I need to improve.
? My work in this area is questionable and I need to grow significantly.

STEP I: PLANNING TO "TEACH UP" AS A CATALYST FOR CHALLENGE AND
SUCCESS
____ I see human differences as positive and enriching in the classroom.
____ I believe virtually all students have the capacity to succeed academically.
____ I accept responsibility for each student's growth and success.
____ I work to know and respond to each student's culture, interests, and
perspectives.
____ I continually study my content to understand it for meaning and relevance.
____ I continually study my students to understand them as learners.
____ I exhibit high expectations and high support for each student.
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A CHECKLIST FOR REFLECTING ON THE EIGHT STEPS FOR
DIFFERENTIATING COMMON CORE INSTRUCTION
Tomlinson, C. & Imbeau, M. (2104). A differentiated approach to the common core, ASCD.

STEP II: DEVELOPING LEARNING TARGETS FOR CHALLENGE AND
SUCCESS
____ I think deeply about the meaning and relevance of the content I teach.
____ I select and group standards to help students learn dynamic content.
____ I unpack standards to determine their explicit and implicit knowledge,
understandings, and skills.
____ I add additional KUDs to represent important meaning in the disciplines I
teach.
____ I think about the students I'll teach as I write KUDs.

STEP III: DESIGNING LESSONS FOR CHALLENGE AND SUCCESS
____ I use the narrative/ story in what I teach to help students make meaning.
____ I ensure that lessons tightly align with the KUDs I have written.
____ I consider the students I'll teach as I develop lessons.
____ I build flexibility into lesson plans that allows attention to student needs.
____ I package and deliver KUDs for student engagement and understanding.
____ I order content in the way I feel will best support student understanding.
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A CHECKLIST FOR REFLECTING ON THE EIGHT STEPS FOR
DIFFERENTIATING COMMON CORE INSTRUCTION
Tomlinson, C. & Imbeau, M. (2104). A differentiated approach to the common core, ASCD.

STEP IV: ASSESSING FORMATIVELY TO GUIDE INSTRUCTION FOR
CHALLENGE AND SUCCESS
____ I regularly use pre-assessments and ongoing assessments to understand
student proximity to the KUDs.
____ I ensure that formative assessment aligns with KUDs.
____ I emphasize student understanding in formative assessment questions.
____ I create formative assessment measures that sample rather than
exhaustively measure student progress.
____ I use varied forms of formative assessments.
____ I consider differentiating formative assessment tools so students have the
best opportunity to demonstrate their learning.
____ I give students feedback on formative assessment results to guide their
work.

STEP V: REFINING INSTRUCTION FOR CHALLENGE AND SUCCESS
____ I keep associated KUDs in mind as I study formative assessment results.
____ I study student responses to find patterns of strength and need related to
the KUDs.
____ I decide best instructional responses to address the patterns I find.
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A CHECKLIST FOR REFLECTING ON THE EIGHT STEPS FOR
DIFFERENTIATING COMMON CORE INSTRUCTION
Tomlinson, C. & Imbeau, M. (2104). A differentiated approach to the common core, ASCD.

STEP VI: SCAFFODLING & EXTENDING CHALLENGE
____ I continually think about the evolving status of each of my students as they
master the KUDs.
____ I ensure that teaching/ learning plans are tightly aligned with the KUDs.
____ I ensure that teaching/ learning plans are engaging and focus students on
understanding, application, and transfer of the KUDs.
____ I use a wide range of scaffolding in teaching/ learning to ensure access to
robust curriculum for students still working to master the KUDs.
____ I use a wide range of extensions in teaching/ learning to ensure depth and
breadth of learning growth with content for students who demonstrate mastery of
the KUDs.

STEP VII: ASSESSING SUMMATIVELY TO DETERMINE SUCCESS WITH
CHALLENGE
____ I ensure that summative assessments align tightly with the KUDs.
____ I emphasize student understanding rather than only/ largely information and
skill in summative assessments.
____ I use varied forms of summative assessments.
____ I design formative assessments to ensure opportunities for students to
demonstrate fully what they have learned.
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A CHECKLIST FOR REFLECTING ON THE EIGHT STEPS FOR
DIFFERENTIATING COMMON CORE INSTRUCTION
Tomlinson, C. & Imbeau, M. (2104). A differentiated approach to the common core, ASCD.

STEP VIII: LEADING AND MANAGING FOR SUCCESS WITH CHALLENGE
____ I actively plan time and space to address students' varied learning needs.
____ I trust in my students' capacity to work with increasing independence and
productivity.
____ I lead students to be my partners in creating a classroom that works for
everyone.
____ I manage classroom routines and procedures to allow attention to students'
varied learning needs.
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OPINION WRITING
GENERATING IDEAS TO WRITE ABOUT
TEXT TYPES & PURPOSES
IDEAS & OPINIONS
REVIEWS
PERSUASIVE
(reasons)
(help us make decisions)
(make change happen)
LIKES &
STRONG
TRAVEL BOOKS & SPORTS
LETTER
DEBATE
DISLIKES
FEELINGS
&
MOVIES
&
PLACES
HOBBIES
TO EAT
Dislike winter,
beets, the color
brown, science
fiction movies, loud
drunks, dirty
public bathrooms,
& brutally,
scolding parents
.....
Like puttanesca
sauce, platanos,
beaches, all other
movies, learning,
this husband,
seeing 'our' kids
become
independent,
second to tenth
graders....

That ELL are not
receiving the kind
of academic
language
development they
need to progress in
order to have
access or be
successful in AP/
IB programs
...and that not
much has changed
over the years ...

Particular
places in
every
region:
(Hong Kong,
Vietnam,
Turkey,
Egypt,
Argentina,
Italy,
Spain) BUT
home is
where I like
to travel
and eat the
most...
(Hampton
Bays, PR)

Movie:
The Marigold
Hotel

(old people
retiring in
India & having
a fun life even
though it was
hard at first)

Book:
La
Conquistadora
(to know the
land where I
was born but
which was
never really
my home)

Zumba
Ballroom
dancing
Kickboxing *

neighbors with
'eyesore' yards
my cousin for not
helping her sister
caretake their
terminally ill
mother
(families stepping
up to the plate no
matter what)
schools accepting
ELLs and talking
the talk ("we are
all EAL teachers")
but then not
walking the walk

English-only
policies in spite of
the research and
the IBO guidelines
on MT
The effects of:
immigration,
ethnocentrism,
racism, poverty

euthanasia
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OPINION WRITING
MORE IDEAS FOR ‘OPINION WRITING
IDEAS & OPINIONS
REVIEWS
PERSUASIVE
(reasons)
(help us make decisions)
(make change happen)
LIKES &
STRONG
TRAVEL BOOKS
GAMES
LETTER
DEBATE
DISLIKES
FEELINGS
&
&
&
PLACES MOVIES HOBBIES
TO EAT
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OPINION WRITING
PUBLISHING IDEAS (FORMATS) FOR OPINION WRITING
Blogs, Wikis, Podcasts,
Videos, Voice Thread, Flickr
Debates
Response to literature
Monologues
Position Statement
Rules of Etiquette
Songs
Speech

Advertisements
Advice Column
Book Jackets
Blogs, Wikis, Podcasts, Videos,
Voice Thread, Flickr
Business Pitch
Commercials
Critique
Movie Trailer
Book & Movie Reviews
Travel brochures

Blogs, Wikis, Podcasts,
Videos, Voice Thread, Flickr
Commentary
Debates
Editorials
Complaint Letter
Political Cartoons
Persuasive Compositions/
Essays
Proposals
Research Paper
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OPINION WRITING
WAYS TO SUPPORT OPINION / ARGUMENT
DESIGN
(ways to support an opinion)
CCLS CRAFT & STRUCTRE

DESCRIPTION
CCLS INTEGRATION OF IDEAS

LANGUAGE CUES
(sample sentence starters)

HYPOTHETICAL SITUATION

What if ....
Provides the reader with a different
point of view (makes them think about Suppose that....
Let's suppose that ....
might happen)
It is possible that ....

PERSONAL EXPERIENCE

Provide reader with a firsthand
account of the impact/ effect of the
argument

Personally I find that ....
When I was ... I ....
I can remember a time when ....
On many occasions, I ....
I have several reasons for arguing
this point of view...
My first reason is ...

USING ANALOGIES

Finding similarities between two or
more objects ideas or arguments
when they are otherwise quite
different

Though it may not seem clear, .... is
closely related to .....
At first glance .... and ..... may seem
very different; however,.....

RESEARCH

Present research that has been
conducted on similar topic or critique
poor research to give strength to
yours

These findings were similar to what
..... (year) found in their research on
....
In .... (Year), the researchers tried to
show that ..... However,
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OPINION WRITING
These findings are similar to ...
ANALYSIS

Break the argument down into its
simplest parts to build your point

Looking closely at .... you can see that
....
As we have seen ...
In essence....

COMPARISONS

Comparisons with others who have
shared a similar argument or you use
opposing viewpoints to give strength
to your argument

Similar to ...
Looking closely at the work of ... you
can see that we share similar ....
As opposed to....
Unlike ....
.... failed to show that ....whereas my
research showed that ....

QUOTES

Direct quotes from leading experts

(provide models for punctuating &
referencing quotes)

EXAMPLES

Provides descriptive evidence

For example ....
As an example ....
It is also vital to consider...

COUNTERARGUMENTS

State the cons against your argument
(what might the opposition say)

Others may argue that ....
The opposition might believe that ....
but ....
As opposed to (your argument) others
may think that ....; however, ....
Although some people maintain that ...
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OPINION WRITING

FACTS

Information that you can prove is
true (not just a general truth)/ must
be supported with literature or
research

Even though the issue has two sides,
I think I have shown that ...
Even though both sides have merits,
...
There are several reasons to oppose
this view...
It is a fact that ....
As a matter of fact ....
According to .....
These facts strongly suggest...

CLARIFYING KEY VOCABULARY

Provide sufficient apposition of key
words that directly support your
argument

(the meaning of key vocabulary
words is set off by commas typically
directly following the word)

STATISTICS

The collection, analysis,
interpretation, & presentation of
information in numerical form

(numeric value) percent of people
survived agreed that ...
According to .... (numeric value)
percent of the population ....
....out of .... people questioned
believed that ....

Adapted from Mora-Flores, E. (2009), Writing instruction for English learners: A focus on genre, Corwin Press.
Zwiers, J, (2004), Developing academic thinking skills, International Reading Association.
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Teacher/Grade/Subject: _________
Date/Start Time/End Time: _______

Focus on ELs' BACKGROUNDS &
ACADEMIC LANGUAGE
DEVELOPMENT

#1 Academic Language
Development Across the
Curriculum
schoolwide goal of academic
language proficiency
intentional & explicit academic
language instruction
linguistically-rigorous & contentrich tasks
talking about content in multiple
formats
frequent opportunities for
structured peer-discussions using
cooperative learning strategies
flexible & fluid language
proficiency groupings for language
acquisition
oral language summative
assessments with higher-level
thought & discourse patterns
effective questioning techniques
metacognitive awareness &
reflection (student)
informal vs. formal language
register awareness

#2 Primary Languages and
Cultures (materials)
culturally relevant topics and/ or
materials
point of view discussions for
cultural differences
time-honored ESL techniques for

'comprehensible input'

multilingual school communication
media
parental communication &

CLASSROOM ESL 'LOOK FORS' CHECKLIST ©VPRojas, 2014
Focus on FIDELITY TO COLLABORATIVE & RESEARCH-BASED INSTRUCTION
Planning With Rigor
Scaffolding & Differentiation
Scaffolding Academic Language
& Literacy Skills
#3 Standards-Based Planning &
Collaboration
accessing grade-level standards
aligned content and language
learning targets
authentic performance assessment
tasks (evidence of standards)
strategically planned learning
experiences
tailored and flexible lessons
'input/ intake/ output' lessons
co-teachers working
collaboratively with clarity of
roles & responsibilities
co-teachers working
collaboratively to extend language
usage & academic achievement
strategic and flexible use of
different co-teaching models
joint decision making and shared
management
Infrastructure of collaboration to
integrate delivery of services

#5 Sheltered Instruction
'affectively-supportive' climate
'building background´ strategies
'comprehensible input' strategies
step-by-step modeling
strategies for following classroom
directions, routines, and tasks
grouping configurations to support
verbal interaction
graphic organizers
active and engaging learning
experiences
strategies to provide access to
written texts
differentiated or scaffolded
assessments to progress

linguistically

#5 Scaffold Content
scaffolding strategies for
accessing materials
scaffolding strategies for
accessing content
scaffolding strategies supporting
presentation of content
scaffolding process model
scaffolding strategies aligned with
second language acquisition
processes
scaffolded tasks with complex
concepts, text, and language

#4 Differentiation
explicit language progression when
planning
different materials (content)

#5 Academic Vocabulary
intentional and explicit academic
vocabulary lessons
pre-teach or frontload & practice
opportunities
examples of academic vocabulary
work
academic vocabulary usage or

transfer

#5 Academic Reading
valid & reliable instrumentation &
data gathering approaches
ESL research-based initial reading
component skills & strategies for
early elementary ELs
grade-level, high-quality, age-, and
reading- level appropriate, primary
or English language materials
culturally and linguistically
sensitive pre-reading instruction
interacting with text structures,
reading strategies & close reading
techniques
higher-order thinking skills for
during reading transfer
ESL research-based reading
comprehension strategies
tiered oral and written
assessments focused on correct
information and on 'interlanguage'
appropriate errors
ESL research-based reading
strategies across curricula
content areas
cross-disciplinary opportunities

LEGEND
√+ Exceeds

√Meets

√-Approaches

Focus on COLLABORATIVE
ASSESSMENT
#6 Assessment for Learning
review & use of data when planning
evidence-centered assessment
design
assessment to readjust instruction
feedback on content & learning
targets
documentation
continuous analysis of data to
progress ELs' proficiency levels
qualitative rubrics & conferences
for language usage
Four-Square Reflection Protocol
Teacher walkthroughs using 'Look
Fors' Checklist & Protocol

#6 Language-Growth Monitoring
(ESL Standards, Assessment &
Instructional Framework)
goal of acquiring high-levels of
academic language proficiency
collaborative implementation of
aligned content and language
standards
intentional and explicit academic
language development instruction
collaborative implementation of
the instructional and assessment
framework principles
analysis of language usage data
collaborative conferences whereby
teachers intentionally and
explicitly provide feedback
ELs' meta-cognitive awareness of
and involvement in the
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involvement
bilingual resource materials
multilingual classroom libraries
explicit contrastive language
instruction
carefully chosen materials
scaffolded content material
variety of complex texts
multiple kinds of texts and
references
technologies

different tasks (products)
different ways of learning
(process)
different & flexible groupings

for focused and 'content-related'
contrastive reading comprehension
skill instruction

#5 Academic Writing
ESL research-based writing
strategies scaffolded by English
language proficiency levels
scaffolded instruction to write in
multiple formats across content
areas
exemplars and mentor texts for
different types of writing across
content areas
mini-lessons conducted by ESL
teachers intentionally and
explicitly focused on the
structures and patterns of English

development of their academic
English language proficiency
instructional and assessment
framework to monitor and address
'fossilization'

progressively

conferences conducted by ESL
teachers intentionally and
explicitly focusing on error
correction for specific-levelappropriate aspects of language
differentiated writing assignments
focused on choice and not level of
complexity
workshop model
feedback conferences using the
writing rubrics
meta-cognitive awareness of how
different types of writing differ
between languages
Notes:

Notes:

Notes:
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