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Institute Overview

Day 1: Exploring the Core Beliefs, Structures & Components of
Writing Workshop

Day 2: Digging into Planning & Implementing Mini-Lessons

Day 3: Digging into Conferring & Small Group Work



If you have questions or 
comments that haven’t 
been yet addressed, 
please write them down 
on a sticky note and park 
them in the parking lot. 



What do you need as a 
learner – from me, your 
colleagues and yourself?





Why do you write?
Why could you write?
Why might you write?
Why should you write?

And why do, could, might, should your students write?





W.1 Write arguments to support claims in an analysis of substantive topics 
or texts, using valid reasoning and relevant and sufficient evidence.

W.2 Write informative/explanatory texts to examine and convey complex 
ideas and information clearly and accurately through the effective selection, 
organization, and analysis of content.

W.3 Write narratives to develop real or imagined experiences of events 
using effective technique, well-chosen details and well-structured event 
sequences.



“The problem with standards is not that they 
aim too high but that often they do not lift us up 
nearly enough. The great irony is that when we 
teach writing for the right reasons—to help our 
children write with passion and touch the hearts 
of readers—the little things tend to fall into place 
anyway. We get the topic sentences and the 
details and strong verbs we hoped to see 
because those little things help the writer reach 
her loftier goals. What’s more, the writer learns to 
care about such things, not because we said she 
should, but because these writer’s skills took her 
where she wanted to go all along, to a place 
where her writing became powerful.”



What Every Writer Feels: Fear of the Blank Page



Considering the Implications of Our Stories 
on What Writers Do & Don’t Need to Write Well



Brian 
Cambourne’s 
Conditions of 

Learning



A Look at the Core Beliefs & Practices 
of Writers Workshop



The Writers Workshop
MANTRA:

Teach the writer, 
Not the writing.









Giving Students Choice of What to Write & How to 
Increase Ownership, Engagement & Responsibility



If you tell your students what to 
say and how to say it, you may 
never hear them, only the pale 
echoes of what they imagine 
you want them to be. 

Donald Murray 



Invites students to 
authentically do what real 

writers do





Real Writers Engage 
in a Process



But that process is often much less linear and more messy 
than we tend to teach students.



Real writers keep notebooks







Some days I wear alone like a coat, like a hood draping 
from my head that first warm day of Spring, like socks 
bunching up inside my sneakers. Like that Alone is 
how I walk some days, with my hands shoved deep in 
my pockets, with my head down, walking against the 
day, into it then out again. 

Alone is the taste in my mouth some mornings, like 
morning breath, like hunger. It’s lumpy oatmeal for 
breakfast when Mama doesn’t have time to cook and 
I still don’t know how much oatmeal and water and 
milk will make it all right. 





From Notebook Know-How: Strategies for the Writer” 
by Aimee Buckner

Writing for the Writer vs. Writing for a Reader



From Notebook Know-How: Strategies for the Writer” 
by Aimee Buckner



“I carried a number of books around with me that I knew were doing something similar 
to what I wanted to do: All the Birds, Singing by Evie Wyld, Miss Smilla’s Feeling for 
Snow by Peter Høeg, White is for Witching by Helen Oyeyemi.”

Daisy Johnson, author of the Booker Prize nominated book Everything Under





Real Writers Pay Attention to Other Writer’s Craft





Using the material you generated in 
either the Quick Write or ”The Good 
Old Times” emulation, try to rewrite 
it using one or more of the craft 
moves Wendelin Van Draanen used 
in the excerpt from The Running 
Dream.







Writers write for 
readers 

(not for just the 
teacher)



An Overview of Writing Workshop Structures



TCRWP  
Grade 5 

Suggested 
Sequence of 

Units of Study 
for 2018-2019





BEND 1: Brainstorming 
Possible Ideas

BEND 2: Moving through 
the Writing Process: 
Rehearsing, Drafting, 
Revising Editing

BEND 3: Learning from 
Mentor Texts



From Ruth Ayres at Two Writing Teachers, http://twowritingteachers.org/



On an average day, Tommy Gomez and 
his class were talking a math quiz. Tommy 
asked his friend, AJ, who was the smartest 
kid in the class, for the answer to the 
hardest question on the whole quiz. Tommy 
said, “Psst, AJ, what’s the answer to the 
ques.…“ He was startled by the teacher 
screaming as loud as a giant dog barking for 
food, “WHAT ARE YOU BOYS DOING?” 
“AJ was asking me for an answer to one of 
the questions,” lied Tommy. Not only was AJ 
humiliated he was hurt that his best friend 
could throw him under the bus so easily.

Forgiveness
That night AF remembered there was a

field trip coming up. AJ just wanted to 
runaway forever. The next day AJ was 
bracing himself for whatever his 
punishment would be, hoping it wasn’t 
NOT being allowed to go on the field trip. 
As he walked into the classroom shaking, 
his palms began to sweat. The teacher asks 
to talk to AJ in the hallway. “Here it comes,” 
thought AJ. “I’m sorry AJ, but you cannot go 
on the field trip. Cheating is never okay.” 
Walking back to his classroom his face was 
as red as a tomato trying to hold back tears.



The day of field trip AJ couldn’t even 
look at Tommy. He watched sadly as the 
bus slowly rolled out of the parking lot. 
Meanwhile, Tommy could not stand the 
fact that AJ wasn’t on the trip because of 
his own lies. As the bus got closer and 
closer to where the class was going, 
Tommy felt worse and worse. Finally the 
bus arrived and Tommy screamed at the 
top of his lungs, “AJ DID NOT CHEAT! 
IT WAS ME! I LIED!”  

A hush fell over the crowd of students. 
They all stared at Tommy. The teacher’s 
heart also most stopped beating from what 
she had heard. Through gritted teeth, the 
teacher spit out, “I-will-deal-with-you-
later!”

The next morning was the first day of 
Tommy’s two month detention. He is extra 
sad because he does know know if AJ will 
ever forgive him. He knows he deserves the 
punishment. That he can handle. But can he 
handle losing his best friend?







If the purpose of 
fiction isn’t just to 
entertain, what is 
its purpose?



What might we 
want students to 
truly and deeply 
understand about 
realistic fiction?



IF we say we want students to 
understand that the purpose of 
realistic fiction is . . .

THEN, what kinds of strategies 
(or ways of thinking) might 
students need to brainstorm 
ideas?



“WHAT IF? is the spark that starts all my writing.”

Robert Corimer, author of The Chocolate War





The Benefits of Immersion in Mentor Texts

Builds students’ understanding of 
the purpose, features and possible 
structures of a genre.

Gives students a vision of what 
their own writing might look and 
sound like.

Can inspire and spark students’ 
ideas.

Can be used to study craft moves 
and structure in more depth.





Alex wake’s up on the first day of 
school and get’s dressed. And goes to 
school. Alex gets to school and lots of 
people are there. She walks to her door 
and billy pushes her over and say’s 
“Move.” Alex gets up and says “Why did 
you push me?” Billy says I “wanted to” 
“Well stop Alex say’s. billy shakes his hed
and says “NO.” Then she says it two more 
time’s. he pushes her over again and says 
“No.” Then alex tells a teacher then billy
get in trouble and then billy and alex
become friends.





Creating a Unit 
Plan Based on 

the Writing 
Process





Mini-Lesson
(10-15 minutes)*

Direct instruction with teacher modeling where: 

• Teacher shares her own writing
• Teacher writes in front of students
• Teacher shares mentor text (and may model 

craft move in own writing)
• Teacher engages in shared writing (using his 

own or student ideas to write a sentence/ 
paragraph/section)

*Inquiry instruction with active engagement (vs. 
modeling) may take more time as students are 
doing more of the work)



Work Time (20-40 mins.)

• Students write independently according to where 
they are in the process

• Students all try out the mini-lesson
• Students give or receive feedback from other students 

or their writing partner/buddy
• Students study mentor texts for inspirations and/or 

reminders

• Teacher confers with individual students
• Teacher works with targeted small groups
• If needed, teacher interrupts students to clarify a 

misunderstanding, share a sample of student work as 
an inspiration or mentor, or offers additional 
instruction



Share (5-10 mins.)

• Students share their work (either reading out loud or 
projecting it with a doc cam) & receive feedback 
from their peers (Content & Craft Share)

• Students discuss, share and/or reflect on what 
worked, what didn’t, and how and why (Process & 
Progress Share)

• Share Time can be focused on content & craft, 
process & progress or a mix of both



Talking Circle Reflection Time



Digging Deeper 
into 

Mini-Lessons and 
Unit Planning



The Architecture of a Mini-Lesson

• Connection – Gives students an overview of what is to come and explains how this mini-
lesson connects to and supports the ongoing work of the unit.

• Teaching Point – Offers students a clear explicit teaching point that articulates something
(e.g., a craft move, a strategy) that writers know or do AND why.

• Demonstration & Active Engagement – With direct instruction, the teacher models the
teaching point through the teacher’s own writing, the writing or idea of a student, or a mentor
text then asks students to try the thinking on or reflect on what they noticed the teacher doing.
With inquiry, the teacher invites the students to ‘have a go’ without explicitly modeling first,
then notices and names what the students have done.

• Link – Connects the mini-lesson to the ongoing work of the day’s workshop and the students’
lives as writers. (Depending on where students are in the writing process, you may or may not
explicitly ask them to practice the day’s mini-lesson during the workshop time.)



“Bonjour, mes enfants.” “Bonjour, Madame,” we said in unison, just as Madame said French 
children did in classrooms all over France. Every day it was the same. We had to stand up next to 
our desks until Madame said, “Asseyez-vous,” and we could sit down. Then she went around the 
room, poking students who weren’t sitting up straight with a pointer she carried around, because, 
according to Madame, French children didn’t slouch. They sat up properly at their desks to learn 
about the glories of France, and we were expected to do the same, even though we spent our time 
mostly conjugating verbs. But that day, instead of correcting our posture before launching into a 
boring lecture about the passé compose, Madame stood before us and clapped her hands. 
“Attention! Attention, mes enfants. Aujourd’hui nous avons une surprise. Une grande surprise,” she 
said. I wasn’t quite sure what surprise meant, but I had a hunch, and even those of us who couldn’t 
understand her knew that something was up by the way she stood there all excited and flushed and 
then switched from French to English. “We are going to become pen pals with boys and girls in 
France--boys and girls who are just your age and go to school like you do. Each of you will have un 
ami who you’ll write to in French. Then your ami will write back in English. Voila!” she said, 
looking pleased with herself, though we were not completely sure that we should feel the same. 
Madame was always telling us about the children in France, whom she clearly seemed to prefer to 
us, her fifth period eighth graders. In addition to never slouching, French children, she said, 
addressed adults politely, always saying Bonjour Monsieur or Madame, instead of just muttering hi.





“Bonjour, mes enfants.” 
“Bonjour, Madame,” we said in unison, just as Madame said French children did in classrooms 

all over France. 
Every day it was the same. We had to stand up next to our desks until Madame said, “Asseyez-

vous,” and we could sit down. Then she went around the room, poking students who weren’t sitting 
up straight with a pointer she carried around, because, according to Madame, French children 
didn’t slouch. They sat up properly at their desks to learn about the glories of France, and we were 
expected to do the same, even though we spent our time mostly conjugating verbs. 

But that day, instead of correcting our posture before launching into a boring lecture about the 
passé compose, Madame stood before us and clapped her hands.

“Attention! Attention, mes enfants. Aujourd’hui nous avons une surprise. Une grande surprise,” 
she said. 

I wasn’t quite sure what surprise meant, but I had a hunch, and even those of us who couldn’t 
understand her knew that something was up by the way she stood there all excited and flushed and 
then switched from French to English. 

“We are going to become pen pals with boys and girls in France--boys and girls who are just 
your age and go to school like you do. Each of you will have un ami who you’ll write to in French. 
Then your ami will write back in English. Voila!”







What did you notice Kate
doing and/or not doing?

What did you notice the students 
doing and/or not doing?



What strategies can you offer 
for planning—from team 

planning to individual 
planning?



From Ruth Ayres at Two Writing Teachers, http://twowritingteachers.org/



Creating a Unit 
Plan Based on 

the Writing 
Process



A Process for Projecting

• Gathering & Studying Mentor Texts

• Determining Essential Goals

• Determining Secondary Goals

• Developing a Sequence of Mini-Lessons

• Anticipating Issues and Possible Small 
Groups

• Material & Resources

From Matt Glover & Mary Alice Berry



What does it mean for 
students to have ownership?



What can students who finish 
the assignments first do while 

others are catching up?



What do you do when the 
Quick Writes really hook 

some students and they want 
to continue but you’re out of 

time?











The heart of a shrimp is located in its head.

A snail can sleep for three years.

Elephants are the only animal that can't jump.

Bats always turn left when leaving a cave.

An ostrich's eye is bigger than its brain.

Frogs cannot vomit. If one absolutely has to, then it will vomit its 
entire stomach.

Cows can sleep standing up, but they can only dream lying down.











Constructing an Understanding 
of the Purpose and Features of a Genre







Inquiry Question:

If haiku isn’t always a 
three-line poem with a 

set 5-7-5 syllable 
count, what is it?



Turn & Talk:
Do you notice any 

similarities or patterns 
between the haikus? 





Based on your observations,
how would you describe or 

define haiku?

What do you think its features 
are?

What do you think its purpose is?





So now what do you 
think haiku is?

Revise your hypothesis 
as needed.



“Haiku was traditionally written in the present 
tense and focused on associations between images. 
There was a pause at the end of the first or second 
line, and a ‘season word’ or kigo, specified the time 
of year.

“As the form evolved, many of these rules –
including the 5/7/5 practice have been routinely 
broken. However, the philosophy of haiku has 
been preserved: the focus on a brief moment in 
time; a use of provocative, colorful images; an 
ability to be read in one breath; and a sense of 
sudden enlightenment or illumination.”



Grade 8
Student Haikus



What do you think is the purpose and features of 
a personal essay?



What is the structure of “The Man with the Shell” (as in, how 
would you describe the work of each paragraph)?



“Give students a structure and you 
enable them for a day; teach 
students to analyze a writer’s 
structure and you enable them for a 
lifetime.”

From “If Not the Five-Paragraph Essay,
Then What?”

By David Slomp





From Notebook to Personal Essay







First Grade Punctuation Study
From Study Driven by Katie Wood Ray



How, Why and When do writers use dashes?





The first English settlers—the Pilgrims—had 
made peace with the Indians.

The Quartering Act said that the colonists had to 
provide quarters—places to live—for all the 
redcoats stationed in America.

People did business with their butcher, their 
baker—and their smuggler!

George Washington—who later became the first 
president of the United States—fought in the 
French and Indian War.

King George like simple food—boiled mutton 
and turnips—and enjoyed working in his garden.



“Come on, rain!” I say, squinting into the endless 
heat.

“Absolutely not,” Mamma says, frowning under 
her straw hat.  

“Jackie-Joyce?” I breathe, pressing my nose 
against her screen.

We splash up the block, squealing and whooping 
in the streaming rain.

We twirl and sway our mamas, tromping through 
puddles, romping and reeling in the moist green 
air.



From Jeff Anderson’s 
Mechanically Inclined



Talking Circle Reflection Time



The Power & 
Challenges of 

Conferring



What a conference 
can look & sound 

like in action



What did you notice Mark
doing and/or not doing?

What did you notice the student 
doing and/or not doing?





Architecture of a 
Writing Conference
• Research the writer, not 

the writing

• Compliment

• Research how the writer 
is making meaning

• Decide and Teach

• Research student’s 
understanding of the 
teaching

• Agree on a plan



Deciding What to Teach

• Meaning
• Genre
• Structure
• Detail 
• Voice
• Conventions





INJURY

I was v. a soccer team called Summit. So they got 
a free kick because I was offsides so when they 
shot and it hit my face. So then they got a red 
card. So when I shot the golie caught it then the 
referee blew the final whistle of the second game 
of the season. And then when I got home. I told 
my dad I was off-sides and I told him how much I 
messed up. And I also told him about the injury 
and how much it hurts. Then he let me practice in 
my backyard and then he called me and asked if I 
wanted ice cream. I wanted it so I went inside. 
That day was getting better and better.





What would be my elevator 
pitch for writing workshop?



What do I consider the most 
essential part of writing for 
third graders (and K-5 kids)?



At what grade do the Units of 
Study shift from writing several 

pieces to writing just one or two?



If we modify the writing lessons 
from the Units of Study, do we 
align the reading ones as well?



Do you think that revision is the 
most important life skill for our 

young writers (and if not, what is)?







How might we manage 
struggling/unengaged writers?





“’Opening up’ the discourse to 
allow for the expression of 
confusion and difficulty…allows 
us all, as teachers and students, 
to drop the masks that can inhibit 
learning. We can all act as the 
fallible, sometimes confused, 
sometimes puzzled readers that
we are. We can reveal ourselves 
as learners, not always the most 
graceful of positions.”

From “Looking for Trouble: A Way to Unmask Our Readings” by Tom Newkirk



How has technology 
negatively impacted Writing 

Workshop?



What writing essays exist for 
most people in the real world?

What’s your opinion about 
writing book reports? Is it 

outdated?





Talking Circle Reflection Time



Vicki Vinton
vvintontmap@gmail.com
www.tomakeaprairie.com
@VickiVintonTMAP


